OEUENDERINITIATIVE

\\ APEC
\\/ USA 2011 Gender Equallty OECDl

Education - Employment - Entrepreneurship
Copyright OECD All Rights Reserved



TABLE OF CONTENTS

GENDER EQUALITY IN EDUCATION, EMPLOYMENT AND ENTREPRENEURSHIERROR! BOOKMARK NO

EXECUTIVE SUMMARY ...ttt stttk et ekt e e s ek e e e s nmn et e e e e e nnbn e e e e s e 4.
Chapter 1: Gender equality iN @AUCALIAN............uuiiiiiiiiieeriee e e e e e e smmne ] 6
Summary and main finding®romoting gender equality in educatian..............cccccoeeviecceeeeiiiinnns 6
1.1 A snapshot of gender differences in educatian...............cccooevieeeeiiiiiiiiiiie e, 7
1.2 Gender differences in education performance...............uvvviicce e, 9
O R - 1 1 [od] o= L1 o o APPSO PP PPPPPPPP PPN 9.
O N 1= 1 0 14 T= 0 SO P PSP 10
1.2.3 Increasing participation in developing COUNtriEs.............coevviiiiieeeiiiceeeee e 12
1.3  Gender patterns in literacy skills and choices of field of study................ccoovieeeiiinnnnnns 14
1.3.1 Gender differences in student performance at age.15............ccccvivieemiiiiieeieeeeneees 14
1.3.2 Gender differences in financial ItEracy.............uuvviiiiiiiiiine e 16
1.3.3 Gender differences in field of tertiary education..................eevvvieemeeeeeen e 17
1.3.4 Linkages between field of study in tertiary education and occupation...................... 20
ANNEX TO CHAPTER 1 BACKGROUND DATA ON EDUCATION ....ccoiiiiiiiiiiiiiiee e eeesiee e 22
Chapter 2: Gender equality in €mMPIOYMENL........uuuuiiiiee e e 25
Summary and main findings: promoting gender equality in employment..................c.ceeevveeeee. 25
2.1 A snapshot of gender differences in employment QUICQIMES............c.oevvvvieeereeeeeeeeennnn. 27
2.1.1 Greater female employment participationits poverty risks.........ccccccvvvvviiiviiieeeneennnn. 29
2.2 Promoting gender equality in @mplOYMEeNL.............oueiiiiiiiieariee e 30
2.2.1 Reconciling work and family lfe...........coooriiiiiiieee e 31
R 1 1 Tox 0 11 = 14 [ o SRR 36
2.23 Occupational segregation and public employment.............oociviimemiiiieieeee e 36
2.3 Employment policies in emerging and developing economies..............coccvveeervvnnnee.. . 40
2.3.1 ENhanCing SKIllS..........uuuuuiiiiiiiiiiiimiee e 40
2.3.2  ACCESS tO PrOOUCTIVEESOUICES. . .uuuueuueennniiiiiiimmeeeeeeeeeeeeeeeeeeeeessesseeeassaa e s aaassaaaaaaaaaaas 40
2.3.3 Policies for informal @mMpPlOYMENL...........coiuiiiiiiiii e 41
2.3.4  MONILOIING PIrOGIESS....eeeeeeeeeuuenreeeuunnntimmmeaaaaaaaaaaaaaaaaaaaeaeeeamamsansnnnnnnnnnnnnnnnnn e eeeeeeees 43
ANNEX TO CHAPTER 2BACKGROUND DATA ON BMPLOYMENT .....cooiiiiiiiiie e 45
Chapter 3: Measuring the gender dimension in entrepreneurship..........ccoooevvviccceveeeeeevieeeveeeee, 48
Summary and main findings: building the crosgional dataset to strengthen evidehased policy
development in @NtrepPreN@UISKID...........oiii it nnee e e e es 48
31 Gender inequality in entrepren@uUIShIQ. ......ccooiiiiiii e 49
3.2. A genderfrelevant framework for entrepreneurship indicatars.............ccccovvveeeeeeeeennnns 51
ANNEX TO CHAPTER 3:SOME EXISTING DATA SOURCES ON ENTREPRENHERSHIP............. 55
REFERENGCES ... ..ttt et e e et e e e e b eent et e e e s s b e et e e e e nnbe e e e s ammnasnbeeeeas 57



Tables

Table 1.1: Occupation Choice by Field of Study Completed for Professionals and Techniales

=T To N =T T = PP PP URT OO 21

Table Al.1:Gencer gaps in education compared with the OECD............c.oooiiiiimmmiiiiiiiieeee e 23

Table Al.2: Primary and secondary education enrolment, PISA mean scores in reading, mathematics and
science, and proportion of engineering, manufacturing and construction degaedsd by gender.24

Table A2.1:Gender gaps in employment compared with the OECD.............oovvviiieeeiiiiiiiinnnn 46
Table A2.2: Labour force and Employment participation, incidence oftipat employment and
temporary employmenand average minutes of unpaid (care) work by gendetr............ccccvvveeee... 47
Table 3.1: Entrepreneurship: some key entrepreneurial determinants and performance indicateBs
Table A3.1: Available Women Entrepreneursbigita at National Level...........cccccccooviieenniiinnene. 55
Table A3.2: Available Women Entrepreneurship Data at International Level..................ccceeee. 56
Boxes
The OECD Gender Initteve: The Way ANEAM. .........oooiiiiiiiiiiiieeeii et e e 5.
Box 1.1: Policy lessons to improve gender equality in education...............uvvvviiieeeeeeeeeeeeeeeeeeennn. 1.
Box 1.2: Raising female participation in secondary education in Bangladesh: the Female Stipend
0o | =10 110 1= PP 13
Box 2.1: Policy lessons to improve gender equality in employment..................cooeeeiiiiinnnnnes 26
Box 2.2: Childcare supports in Chile and MeXICO...............oooiiiiiieeciiccc e 34
Box 2.3: Promoting gender equity and a more esfuaring of parental leave in Germany and Iceld6d
Box 2.4: Empowering women in the informal @CONAMY.............uuviiiiiiiieenieee e 42
Box 2.5: The wunpaid fAcar e..ecaonamy.ad..i.n..dev.dld oping
Box 2.6: Aid focussed 0N gender @QUANLY..........cuiii et e e 44
Box 3.1: Selected lessons for gender equality in entrepreneurship..............cccceeeeiieeeeeeennnn 49
Charts
Chart 1.1: Gender gaps iN €AUCALIQN...........ccuuiiiiiie e e e e e e e eeeereeeeeas 8
Chart 1.2: There is no clear gender pattern regarding young NEETS..........ccccvvvveeeeiiiieiiinnnnn. 10
Chart 1.3: Younger women are more likely to complete secondary and tertiary education than their male
counterparts and women 20 YEaMSIIBENIOL. ...........ciuuuiiiiiiii e ermr e 11
Chart 1.4: Girls read better than boys, while gender differences in mathematics and science are relatively
L] 1= PP RPRR PP 15
Chart 1.5: Boys outperform girls in mathematiCs............cooooii i e 16
Chart 1.6: Females dominate the humanities and health degrees whereas more males are awarded
mathematics and engiNEeriNg AEQIEES. ... ... u i ettt eeee e a e 18
Chart 2.1: Gender gaps in @MPIOYMENL..........ooiiiiiiiiieeeiae e eeees 28
Chart 2.2: Woran are at a higher risk of poverty than men, especially in old.age...................... 29
Chart 2.3: The gender wage gap is narrowing but remains substantial..............c.cccceeeeieeeieennnnn. 30
Chart 2.4: Employment gaps are firmly established aBage............cooovevimiiimmiiiiiiii e 32
Chart 2.5: Formal childcare costs can significantly reduce returns to paid employment............ 33
Chart 2.6: In 2008 women were most likely to be in top positions in the Philippines and the Unéed¥ Stat
Chart 2.7: Women are oveepresented in the public SECLQL.............cooviiiii e 39
Chart 2.8: Women areundere pr esented in central .gov.ernm@gntos
Chart 3.1: Men & generally more likely than women to own a buSIiness..........cccceeeevviimneeeeennnn. 50
Chart 3.2: The OECiEuUrostat EIP Conceptual Framework...........ccooooiiiiiiicceniieeeeeeeeee e 52



EXECUTIVE SUMMARY

1 Across the world, there is a stromgse for greater gender equality in the economy. Greater
economic opportunities for women can contributestimnger, better and fairegrowth by raising the
overall level of human capital and labour productivity and by mobilising hitherto underutilised labour
supply. Helping more people to realise their work and family aspirations, more men and women will share
the benefits of growth. However, achieving greagender equality remains a big challenge despite the

many gains i n wademplcymenteutcontdarecend mstoly. a
2. In 2011 the OECD launched i&Gender Initiative to help governments promote gendeaidy
in Educati on, Empl oyment and Entrepreneurship (tt

is necessary not only for reasons of fairness and equity but also out of economic necessity. Greater
economic opportunities for women will helfp increase labour productivity, and higher female
employment will widen the base of taxpayers and contributors to social protection systems which will
come under increasing pressure due to population ageing. More gender diversity would help promote
innovaion and competitiveness in business. Greater economic empowerment of women and greater gender
equality in | eadership are key components of the
better and fairer growth.

3. This report is an adaptation of a report presented to the OECD Ministerial Council Meeting in
May 2011; it focuses on OECD countries in the Pacific Rim and, where possible, bringsinatiasally
comparable data for other APEC countries. Gdapl (Education) and 2 (Employmeht)ild on existing
OECDwork in these two area€hapter 3 summarizes some key findings on Entrepreneurship that can be
gleaned from OECD analyses and presents a framework for gegmstive crossational data collémon

in this area.

4, Gender parity in educational attainment has been achieved by most OECD countries, but further
action is needed in many developing countries to improve enrolment and retention of girlspmnpest
education. Furthermore, women remain severely urefgesented in key, grow#mhancing fields of
education such as science, technology, engineering and mathematics.

5. Labour markets exhibit many "gender gagsmits to public support for caring contribute to a
persistent imbalance in the household division of paid and unpaid work. Women are less likely to work for
pay, they are more likely to have lower hourly earnings, and are less likely to reach dwmeciking
positions in either public or private sectors. Women are also a minority amongst entrepreneurs worldwide
and womerowned firms systematically differ from those owned by men in terms of size, sector,
capitalisation and performance. As a result, wosenmore likely to experience poverty and deprivation

than men, even though the recent economic crisis has illustrated how female employment can increase
families' resilience in face of economic adversity.

6. The existing knowledge base facilitates drawing some generalised policy lessons towards
advancinggender equality. These policies may well remain "aspirational” for the near future in view of
capacity constraints in many economies and limits to public budggartioular for developing countries.
However, this should not deter countries from taking intermediate steps towards greater gender equality in
their economies, as so many have committed themselves to, for example, through the Millennium
Development GoalsAcross the OECD as well as the APEC economiglsieaing greater gender equality

does not involve a "quick fix", but will require continuous policy attention across a range of issues.



The OECD Gender Initiative: The Way Ahead

Building on the expertiseand data of the OECD and other internat.i
will identify, bring together and update a set of indicators on the key dimensions of gender inequality in education,
empl oyment and entr epr e nTha progebt iwil alsp:tekaminefinthyn bareiers tcEgemdér .equality
persist; illustrate the importance of gender equality for a stronger and fairer economy; establish standard indicators to
measure progress; and develop a database framework and comparable data on entrepreneurship. As part of the

Gender Initiative,aone-st op dat a port al for indicat orwillbelauncloed lnydhe end
of 2012.
Benchmar king against standard indicators of gender

Based on these indicators, the OECD will benchmark OECD and selected non-OECD countries on the various
di mensions of gender inequality in the fAthree Eso6. Th
with a shapshot of where countries are at, allow policy makers to monitor progress and evaluate the effectiveness of
their policies.

Develop additional knowledge on persisting barriers

Further and up-to-date evidence needs to be collected on the persistent barriers to gender equality in economic
out comes, on the linkages between inequalities in the
capital accumulation and labour force participation on economic growth. Data on gender equality focused aid will also
be analysed to identify specific areas where donor investments could be increased to achieve gender equality in
education, employment and entrepreneurship.

Education: the Initiative will examine the severe under-representation of women in growth-enhancing fields such
as science, technology, engineering and mathematics, the effects of such choices on their transition to the labour
market and the subsequent career development. In support of attainment of the Millennium Development Goals, the
project wildl al so | ook at the mix of pol i ci-mimarytetiuaation m a
developing countries by identifying existing good practices that could be replicated.

Employment: the Initiative will further analyse gender gaps and barriers that persist in parental leave and labour
market outcomes, the drivers of female labour supply and causes and consequences of the horizontal and vertical
segmentation of employment by gender, both in OECD and non-OECD countries. The analysis of determinants and
consequences for selecting into specific types of informal employment 1 lower tier or upper tier i will analysed. The
Gender Initiative will also investigate how the sharing of household and family responsibilities between women and
men changes with the increasing participation of women in the labour market using time-use surveys, also for some
selected developing countries, and will identify good practice programmes. For some developing countries the Gender
Initiative will also consider the effects of recent structural changes in global labour markets and trade patterns on
womendés empl oyment outcomes.

Entrepreneurship: the Initiative will explore gender differences in sectoral concentration, issues relevant to
gender gaps in financial knowledge and literacy levels, and the utilisation of financial instruments. The Initiative will
investigate drivers and obstacles to innovation for w
of innovation among female entrepreneurs both in OECD countries and other regions.

Devel op policy recommendations to reduce the persis
The OECD6s Gender Initiative wild/l expand the r @uniriesy
and selected non-me mber countries to close the gender gap in A
policies in education wil!/l focus on the mix of ppoirhary ¢

education. Drawing upon this review and the above analysis, the Initiative will provide evidence-based policy
recommendations and will examine how successful policies might be adapted and transferred between OECD
countries, emerging and developing economies. Further reports on these issues will be released in 2012.




Chapter 1: Gender equality in education
Summary and main findingsPromoting gender equality in education

7. Investing in formal education is essential to pronmexeality of employment opportunities and
strengthen economic growth. It increases cognitive anecagnitive skills, it improves productivity and it
provides individuals with a greater ability to further develop their knowledge and skills throughout thei
lives. Increased education participation is also associated with better health, and more investments in the
education and health of childrérespecially among women and particularly in developing countries

e Gender equality in terms of participation amd attainment of, education has been achieved in
most OECD countries: girls have on average better grades and often outnumber boys among new
college graduates. However, in many developing countries, girls still have poorer educational
attainments, espeatly at the secondary and tertiary levels. Achieving gender equality in
education in these countries will not only promote greater equality in employment outcomes but
also help postpone earlyarriages, reduce infant mortality rates and improve health and
education of future generations.

e Gaps in cognitive skills of boys and girls around age 15 are similar across countries: boys
perform better than girls in mathematics in most countries, and girls outperform boys in reading
in all countries. In terms of saiee literacy, there are no significant gender differences. But
young women are much less likely than young men to choose Science, Technology, Engineering,
or Mathematics (STEM) aafield of study at graduate leyehe share of women in these fields
further declinesat the posgraduate level.

e Gender differences in educational choices appear to be related to student attitudes (motivation,
interest) in studying a particular subject rather than their ability and school perforifauncg
women often do notranslate their good school performance into §edfl studies for higher
education that offer better employment prospects, such as STEM sfldeesffect of this
gender imbalanceisverycle@r hi nder s womends car eerlesels it
and deprives OECIand APECeconomies of a source of talent and innovation. It is also an
inefficient use of investment in education. If policy were able to attract and retain more women in
the STEM workforcethis would increase the number of sdists and engineers overiillthus
promotingresearch, innovation and, ultimately, letegm growth.

e The attainment of financial literacy for most people is a cumulative and lifelong process; hence it
is important to integrate financial education in schdolequip boys and girls with the necessary
knowledge that they can build on throughout their lives. In addigipecific financial education
programmes for particularly vulnerable groups should be supported to enhance their level of
confidence and knowtge on critical financial issues. This could help to encourage higher
savings and improve the quality of their investments, promoting a financially secure retirement
and improving the ability to participate more dynamically in economic activities.



Box 1.1: Policy lessons to improve gender equality in education -

Presented at the Meeting of the OECD Council at Ministerial level, Paris 25-26 May 2011 (OECD 2011a)

Selected lessons for OECD countries

Selected lessons for developing countries

Adopt policies to address stereotyping in education
and training choices.

e Encourage parents and teachers to raise self-
confidence and motivation among girls to pursue
interests in science and mathematics.

e Gear curricula, teaching material and training policies to
avoiding gender stereo-typing, and encourage girls to
engage in STEM-studies.

e A better balance in the gender composition of teachers
and the endorsement of female role models in
professions typically dominated by men might also
contribute to this objective.

e Support research to further explore which factors shape
gender differences in the choice of field of study.

Increase female enrolment and completion rates in

secondary education through a range of measures,

including:

¢ Reducing user fees, providing school materials,
uniforms and meals, making (travel to) schools safer for
girls (e.g. through safe transport, the provision of
restrooms and training of teachers).

e Making cash transfers to poor families conditional on
them investing in the education and health of their
children.

o Effective policies need to be multifaceted because
infrastructure, health issues, laws, social norms and
cultural practices can also influence the ability of girls to
attend and complete school.

¢ Attention should be paid to maintaining and improving
the performance of boys so that they are not left behind,
which is a phenomenon increasingly observed in some
OECD countries.

Enhance the quality of education and efficient
management of resources to improve educational
outcomes for both girls and boys.

e The quality of teaching appears to be especially
important for student performance.

Integrate financial education in schools to equip boys
and girls with financial knowledge.

e Support the design and implementation of specific
financial education programmes for men and women
(and particularly vulnerable groups) to enhance their
level of confidence and knowledge on financial issues,
to encourage higher savings and to improve the quality
of their investments in order to promote a financially
secure retirement and to improve their ability to
participate more dynamically in economic activities.
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A snapshot of gender differences in education

8. Education enakkindividuals to develop their knowledge arkllls throughout their livesaand

thus builds human capitaRelatively high levels of education are often related to higher earnings and
productivity, better career progression, health, life satisfaction as well as to better investments in education

and halth of future generations (OECD, 2@G}.0

9. Chart 1.1 presents five key indicators (in four panels) for OE@D APEC economieto

illustrate "gender gaps" in participation, attainment, performance in educatioelless field of study.

The gender gaps are defined as the difference in scores of men and women relative to the male score for
indicators where men have the highest scores on avdragelé with blue bars:e. PISA maths scores

and the proportion of deges awarded iangineering, manufacturing and constructji@nd the difference

in scores between women and men relative to female scores when female scores are highest on average
(Panels with red bars:ei. enrolment in secondary education and PISA nggsitores). For example, Chart

1.1, panels A and B show that in Australia, compared with boys, girls on average have a 5% disadvantage



in secondary education enrolment, and a 7% advantage in PISA reading scores (i.e. secondary school
enrolment of boys is@B% of that of girls, and PISA scores for boys is 93% of that of girls). Similarly,
panels C and D of Chart 1.1 show that Australian boys have a 2% advantage in PISA maths scores and
while about twethirds of the degrees in the engineering, manufactunidgcanstruction areas are awarded

to boys.

Chart 1.1: Gender gaps in education

Panel A. Secondary enrolment rate (%) Panel B. PISA reading scores (%)
(female i male) / female (female i male) / female
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Panel C. PISA mathematics scores (%) Panel D. Degrees awarded in engineering, manufacturing and
(male i female) / male construction (%)
(male i female) / male
1 a 1 2 3 4 5 a 10 20 30 40 50 60 70 80 50
Chile Japan
HongKong, China United States
United States
Chile
Mexico
Peru HongKong, China
OECDaverage VietNam
Canada Korea
APEC14 average i
Australia
Australia
Japan OECD average
New Zealand Mexico
Singapore New Zealand
Thailand Malaysia
Korea
. . BruneiDarussalam
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Notes: Male to female gaps (red bars) are defined as (female-male)/female; female to male gaps (blue bars) are defined as (male-
female)/male. For more detailed notes see Table Al.1, in the Annex to Chapter 1 .

For notes on the OECD and APEC averages please see Table Al.l, in the Annex to Chapter 1.
Sources: see Table Al.1, in the Annex to Chapter 1

10. Gender gaps in participation levels can be gauged by looking at secondary gross enrolment rates
(Chart 1.1, Panel AYOn average rmong OECD countries thgender gap is negligible, with the APEC
average being very small. For most APEC countries the gender gaps in enrolment rates are not substantial
(mostly within 5%) while among countries for which data is available, young women idahidaand the
Philippines have the strongest disadvantage



11 Gender differences in cognitive skills among adolescents are shown in Chart 1.4 BRamIC

and show that APEC and OECD averages are quite closé¢ogkt age 15, girls outperform boys in
reading in all countries; boys, on the other hand, perform better than girls in mathematics in most countries
but there are a few countrieSiigapore, Thailand, Korea, tReissian Federation and Indonesia) wheee th
gender gap is small (Finland, Sloveniad Sweden are among the OECD countries with similar results, see
(OECD, 2010a)).

12, The largest gender differences, on average, are observed in the chosen field of ®&rthryn
education (Chart 1.1, PanBl). The positive gap in the proportion of degrees awardeehgineering,
manufacturing and construction implies that on average across the OECD and APEC cauetries
account for the majority of degrees awarded is¢hgubjects; women in turn account for the vast majority

of graduates in the arts and humanit@i#ferences in the gender composition of graduatdkese topics

are large inmost countries but they are particularly pronounced (i.e. ali%) in Chile, the United
States and Japaithe gender gaps in the proportion of tertiary degrees awarded in mathematics and
computer sciences are much largean might have been expected on basighef gender gaps in
performance in mathematics at age 15.

13. While educational outcomes vary across and within countries, there is no one country that
consistently has large gender gaps (with an advantage to either men or women) or a near gender parity
across all indicator@hese gener gaps as well as the levels for boys and girls are presented in the Annex

to this Chapter) Across the OECDand the APEC economies as Australia, Brunei Darussalam, Chile,
Japan, Korea, Mexico, New Zealand and Viet Natere the gender gap is less thafelih absolute

value formost indicatorsthe gap in degrees awardedeingineering, manufacturing and constructi®n

still high (also see the Annex to this Chapter)

14. On the whole, gender gaps in educational auies differ between advanced economies and
developing countries. In the former girls perform better than boys, whereas they lag behind in the latter. In
advanced economies, coming from a disadvantaged-sooimomic background has a larger negative
effectfor male students while ideveloping countriethe negative effect is larger for girls.

1.2 Gender differences in education performance
1.2.1  Participation

15. In APEC andOECD countries, both boys and girls genlgrphrticipate in mandatory schooling

for at least 10 years from age 5 or 6 onwards and participation in primary and most of secondary education
is close to 100% in these countries for both girls and.bég®ng the APEC countries for which data is
availabe, participation in secondary education is lowest at between 65 and 80% for both boys and girls in
China, Indonesia, Malaysia and Thailand (Annex to this Chapter).

16. In developing countries in 2008, 78% of gidk primary school age were enrolled in primary
education, visxvis 82% of boys. However, enrolment rates in primary education are more unequal in
many developing regions (OECD/UNESCO, 2004). On the whole, countries in South AsfBal@rhan

Africa and Noth Africa and the Middle East show the poorest performance in terms of gender equality in
participation in primary education, while the CIS, Latin American and Caribbean countries perform above
average for the developing countries. Two factors strongéranot with gender disparities in developing
countries: being poor and living in remote argasurvey of primaryschool attendance in 108 developing
countries showed that gender parity has been reached in urban areas and among the richest 40% of
household, while girls in poor households and rural areas are more likely to be excluded (UN, 2010).



17. Gender disparities in developing countries are often more pronounced in secondary, technical and
vocational than in prigry education. In South and West Asia, along v8tib-Saharan Africa, girls
accounted for 44% of students in secondary education in 2007, but just 27% and 39%, respectively, in
technical and vocational education (UNES@®@titute for Statistics2010). Posprimary education is
critical for womenos economic e mp ower merpdter esp
participation in quality secondary schooling has strong positive effects on health outcomes for girls, who
postpone first childbirth, and ket social outcomes via lower infant mortality rates, better nutrition and
educational attainment of future generations

Young people not in education, employment or training

18. Education policiesn the OECD and REC countries ofteencourage young people to complete

at least secondary education; attainment levels lower than complete secondary education are associated
with high risks of unemployment, labour market marginalisation and social exclusion. A hightipropbr

young people not in education, employment or training (NEET) contributes to a large pool of low skilled
workers and points to issues of school failures and difficult seloa@brk transition.

19. Across theOECD there is some variation in the proportion of NEETs as well as in the gender
disparities amon§lEETs(OECD, 2010a)However,among the APEC countries that belong to the OECD,
variation is limited and except fdexico, there is no substantigender ga in NEETs(Chart 1.2).

20. Factors affecting NEET rates often include high participation of youth in the informal sector,
negative experiences at school as well as social and behavioural problems. Early madéagestc and
caring responsibilities are likely causegtwd high share of female NEET in sordevelopingcountries.

Chart 1.2: There is no clear gender pattern regarding young NEETs

Proportion of young people (aged 15-19 years) not in employment, education or training (NEET), 2008

M Female * Male
45

40 -
35
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25
20
15
10

*

=
(]
‘i“'\c—.
2

<&

Note: Countries are ranked in decreasing order of females not in employment, education or training.
* Data refers to those aged 15-24 years in Japan and 15-29 years in Mexico
Source: OECD, 2010a

1.2.2  Attainment
21 While gross enrolment rates are a widely available measure of participation in education, they do

not capture educational outcomes welltesytmay be inflated by high repetition rates (see notes to Table
Al.2 in the Annex to thiChapter). Educational attainment, i.e. the proportion of adults who have
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completed a given level of education, is thus a better indicator of outctwnethese araot always
available for nofOECD countries

22, There has been progress in attainment levels in secondary and tertiary levels for both men and
women in most OECD countries, as illustrated in Chart 1.3 by a compasfsaverage educational
attainments of younger and older age groups. On the whole, women have made more gains than men and
many countries have seen a shift in "gender advantage" from men to women. Except for Mexico,
secondary education attainment levelsyoung women (284 years) inAPEC countries for which the

OECD has dataare higher than their male counterparts (Chat BRanel A) Furthermore on average

across the OECD, secondary educational attainment levels among young women aaeyage 15
percentage points higher thaamong women bor20 years beforehandind progress was particularly

strong in Korea

Chart 1.3: Younger women are more likely to complete secondary and tertiary education than their male
counterparts and women 20 years their senior

Panel A: Proportion of adults with at least upper secondary education, 2008

Age 25 to 34 years m Female * Male Age 35 to 54 years
Korea -
Canada
Russian Federation*
United States
Chile
Australia
OECD average

New Zealand

- Mexico

Panel B: Proportion of adults with tertiary education, 2008

Age 25 to 34 years w Female * Male Age 35t 54 years

Canada

Russian Federation*

Korea -

New Zealand

Australia

United States

OECD average

Chile

- Mexico -

Note: Countries are ranked in decreasing order of the attainment level for adult females aged 25-34 years. Upper secondary

education excludes ISCED 3C short programmes.

* Data refer to 2002.

Source: OECD, 2010a

23. In the younger cohort, the proportion of adults that completed tertiary education is higher for
women than for men in all countries except ChitelMexico (Chart 1.3, Panel BCompared with older
women tertiary educational attainment gains have been largest in Chile, Mexico and Korea.thedeed,
change over time has been most dramatic in Korea wieetiary educational attainment improved

11



dramatically for both men and women but the gains among wameee large enough to close the large
gender gap in secondary and tertiary education that existed for toelaye 4554.

24. Concerns are now growing in OECD countries about declining educational attainmeartagfete
boys, as evidenced by PISA scores. The reasons b
level of engagement in the learning process but also the ability of schools to motivate their students.

25. Across the world, a focus on the quality of education and efficient management of resources can
go a long way in improving educational outcomes for both girls and boys. The quality of education is very
important to materialise individual educational and @wplent aspirations; improvements in quality
require above all greater efficiency in the management of existing resources since higher spending per
pupil does not automatically improve educational outcomes. A review of education reforms in countries
that hare high student performance (OECD, 2B)L6uggests that a strategy consistently adopted by these
countries was to invest in improving the quality of teaching and possibly compensating the cost of higher
teacher salaries with larger class sizes.

1.2.3 Increasing participation in developing countries.

26. In developing countries, policies need to target the specific obstacles to female participation in
education. These do relate not only to education infrastru¢tsteh as lack of schools, teachers and
teaching materialé but also arise from law, health and infrastructure. Social horms and cpitactices

such as early marriage that are prevalent in some regiansalso influence the ability of girls to attend

and complete school (OECD Development Centre, 2010). Gender inequality in education is exacerbated by
HIV/AIDS, violent conflict, and emergency situations. Effective policies, therefore, need to be
multifaceted (World Bank, 2008). At the same time, attensioould be paid to maintaining and improving

the performance of boys so that they are not left behind, as has happened in many OECD countries.

27. Gender equality in education is a priority for DAC dorfolrs the period 200809, 56% of aid to
education targeted gender equality. The share of aid in support of gender equality is higher (65%) in the
basic and secondary education-seltors, in line with the MDG3 agenda (OECD DOBC Statistics).

Donors, however, do namecessarily focus their aid in support of gender equality in regions with lower
girl sé6 school enrol ment.

28. A number of interventions appear to be successful in raising female enrolment and completion
rates in degloping countries: reducing user fees, providing school materials, uniforms as well as meals.
Addressing concerns about the physical safety of girls attending school (including safe travel) is also
important, as is providing proper restroom facilities &rathing teachers to respond effectively to violence
against girls. Some countries have had success by increasing the number of female Neghlerfar
example, has made a provision that at least one female teacher be recruited for every primaapdetiool

least one woman be a member of the management committees of institutional and community schools,
village management committees and district education committees. Institutional schools are asked to
ensure that at least 5 per cent of their scholpssgp to girls and other disadvantaged students, while
community schools are asked to waive all fees for poor girls (UNDG, 2010).

The OECD Development Assistance Committee is a unique international forum of many of the largest
funders of aid, including 24 members. The World Bahkl- and UNDP participate as observers. The
DAC has the mandate to: "... promote developmerdperation and other policies so as to contribute to
sustainable development, including froor economic growth, poverty reduction, improvement of living
standads in developing countries, and to a future in which no country will depend on aid. ..."
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29. Eliminating user fees for primary education has contributed significantly to f®wement of

girl s6 enrol ment in a number of countri ®WNDG( Et hi o
2010) User fees are a particular barrier to school attendance for children from poor and/or rural
households, girls, orphans, and children wisaHtilities. The abolition of fees functions most effectively

when it is part of a broad government commitment to achieving free universal primary education, even
though this will not necessarily remove all costs for parents. Fees for books or unifortremapdrt costs

may also be prohibitive for poor families. In Malawi, the policy of free primary schooling was advocated

in the early 1990s on the grounds of equity. The country partially abolished fees in the early 1990s and in
1994 the government annaed full abolition of all primary school fees for new students. This led to a
surge in primary education enrol ment, with girlsd¢
per cent in 1999. As a consequence, secondary gross enrolment @atesralssed: from 8% in 1991 to

28% in 2005. Importantly, enrolment rates among poorer groups in Malawi increased to a greater extent
than among richer groups; however, there remains
between rich and podouseholds.

Box 1.2: Raising female participation in secondary education in Bangladesh: the Female Stipend Programme

In developing countries improving female participation in secondary education can discourage early marriages
and promote gender equality in education and employment. When Bangladesh gained independence in 1971, female
secondary school participation was particularly low, with less than 1 in 5 girls of secondary school-age enrolled in
education. Following several programmes to help raise overall enrolment (Ahmed and Ahmed, 2002), the Bangladeshi
government introduced a national programme in 1994 aimed specifically at raising female secondary school
participation, the Female Stipend Programme (FSP).

Under the FSP, all girls in rural areas who enter secondary school are eligible for a monthly sum ranging from
Taka 25 in Class 6 (start of secondary schooling) to Taka 60 in Class 10 (end of lower secondary schooling). Girls
receive additional payments in Class 9 for new books and in Class 10 for exam fees. Receipt of payment is conditional
on (i) a 75% attendance rate; (ii) a score of 45% or greater in annual school exams; and (iii) staying unmarried until the
completion of the Secondary School Certificate (national exam at the end of lower secondary school) or age 18.

Al t hough female enrol ment increased steadily during
there was a particul rly large increase in 1995 foll
enrol ment has caught up and overtaken boysd e rmgedgirmennotlediwi
education by 2000.

Secondary education enrolment in Bangladesh, 1970-2000

Numbers enrolled

in secondary education W Female mMale
(100 000)
50
Girls' enrolment
40 over 50%in
2000
ntroductionof
Female Stipend
30 Girls' enrolment Programin 1994
around 18%in
20 1970
) I I T W I
Jm oml W
1970 1875 1980 1985 1990 1995 2000

Source: Banbeis, 2003 (adapted fronyia and Wesson, 2006).
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30. Conditional cash transfers can also be used as a mechanism to improve retention rates of girls in
primary and secondary schools, contributing to improved health outcomes for girls @iy Hel
transform discriminatory social institutions such as early marriage. For example, programmes such as
Bolsa Familiain Brazil andJuntosin Peru include cash transfers paid to mothers on the condition of their
daughters6é cont i nOpatdnidadesh Mexito pevidesemored aashcf@ daughters than
sons, in order to increase incentives for them to attend school. In India, a conditional cash transfer scheme
0 Dh an lpmvidesifidancial incentives to families (usually the mother) enfulfilment of specific
conditions such as birth registration, immunisation, school enrolment and insurance coverage, but only if
the girl remains unmarried until the age of*18.

1.3 Gender patterns in literacy skills and choices of field of study
1.3.1 Gender differences in student performance at age 15

31 The gender gaps in cognitive skills are similar across countries: as noted above, on average 15
yearold boys perform better in mathematics whereas girls perfmetter in reading OECD, 2010c)

Moreover, the advantage of girls in reading is larger than the advantage of boys in math@hnatics.4

Panels A and B)The gender differences in the performance of girls and boys in science are instead less
significart (Chart 1.4 Panel; ¢. Gender gaps in readirigbut not in mathematics and scientesmerge

early. In tests administered in grade 4 (i.e. in primary education) girls already perform better than boys in
reading while no significant gender differencesfarted in performancen science and mathematit$he
appearance of gender differences in mathematics between primary and secondary education could be
related to different factors including: a ngel at i
interest in mathematics or inconsistencies between tests in primary and secondary school age.

32 The widest gender gaps in reading (in favour of girls) are obserdddvinZealand, Russia and
Thailand whereas ta most pronounced gender disparities in mathematics (in favour of boys) are seen in
Chile, Peru and Viet Nam

33. The pattern observed for average scores in the PISA tests is reinforced when examining the
scores oftie top and bottom performers. Top performers in the PISA mathematics and sciences tests are
predominantly boys, while the top performers in the reading test are girls. In most countries, there are more
girls than boys among bottom performers in mathematitshe gender gap is less significant than among

the top performers (Chart 1.5).

Care should be taken in designingnditional cash transfensrogrammes so that they do not reinforce
traditional gender roles by imposing additiomanstraints o  wo me n 8ush asconmpkcated and
lengthy application procedures; women frequently end up accompanying children to medical checkups and
participatory requirements; programmes may expect mothers to "volunteer" help with certain community
related taskge.g. cleaning schools)

Reading performance at grade 4 is measured in the latest cycle of the Progress in International Reading
Literacy Study (PIRLS); mathematics and science performance at grade 4 is measured in the latest cycle of
the Trends in Intenational Mathematics and Science Study (TIMSS). Both studies are conducted by the
International Association for the Evaluation of Educational Achievement (IEA)

14



Chart 1.4: Girls read better than boys, while gender differences in mathematics and science
are relatively small

Panel A: PISA mean scores in reading, 2009
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Panel C: PISA mean scores in science, 2009
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Note: Countries in each Panel arerankedindecr easi ng order of girls6 mean scores.
For notes on the OECD and APEC averages please see Table Al1.2, in the Annex to Chapter 1.
Source: OECD PISA Database (www.oecd.org/edu/pisa/2009)
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Chart 1.5: Boys outperform girls in mathematics

Top and bottom performers of PISA mathematics scales, 2009

Below level 2 W Girls + Boys Above level 4
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. Korea
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Note: Countries are ranked in decreasing order of girls scoring below level 2.

Bottom performers (below level 2) are those with scores of less than 420.07 on the mathematics scale. Top performers (above level
4) are those with scores above 606.99 on the mathematics scale.

For notes on the OECD and APEC averages please see Table A1.2, in the Annex to Chapter 1.

Source: OECD PISA Database (www.oecd.org/edu/pisa/2009)

1.3.2  Gender differences in financial literacy

34. Women are less likely than men to have adgknowledge of financial concepts, as shown in the
initial results of the OECD International Network on Financial Literacy (INFE) survey and available
national surveys. Compared with men, they are also less confident in performing financial computations
and less likely to take risks when investing their own money. In addition, women are less likely to keep up
to date with financial and economic news than men.

35. The weaker financial knowledge of women puts them disadvantage in their ability to build
personal wealth and choose the right financial instruments to meet their current and future needs. The risk
of undersaving for retirement is also of particular concern to women since they are more vulnerable to
old-age poverty, partly due to their longer average life expectancy.

36. Financial literacy also has important consequences for entrepreneurial activity. The prevalent use
of conservative financial instruments by womenter e pr eneur s can al so be expl
lower levels of financial literacy and confidence in dealing with financial issues. Furthermore, financial
literacy affects the quality of application for funding, and, as a consequence, the litafh@pection by

financial intermediaries.
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37. The attainment of financial literacy for most people is a cumulative and lifelong process; hence it
is important to integrate financial education in schools to equips lamd girls with the necessary
knowledge that they can build on throughout their If/esaddition to school programmes, the design and
implementation of specific financial education programmes for men and women (and particularly
vulnerable groups) shalilbe supported to enhance their level of confidence and knowledge on critical
financial issues for them. This could help to encourage higher savings and improve the quality of their
investments, promoting a financially secure retirement and improving litiey do participate more
dynamically in economic activities.

1.3.3  Gender differences in field of tertiary education

38. Even though tertiary attainment rates of women are now equal to or exceed those of men in
OECD countries and beyond, there is a persistent gender bias in the choice of discipline. Women still
engage in different fields of study than men and are mostly uegessented in the STEM fields
(mathematics, technology, engineering and science), as shamart 1.6. At the postgraduate level, the
share of women in these fields declines further and yet again in the transition to the workplace.

39. On average across the OECD as well as the APEC countries for whngtarable data is
availablethe large majority of degrees in humanities and health are awarded to \(©hsh 1.6, Panels

A and C)while the majority of degrees in mathematics and engineering degrees are awardedCbarten (

1.6 panel B) The gender gamiengineering, manufacturing and construction degrees is particularly large

in Japan where only 11% of graduates are fenf@leart 1.6, Panel D: more information on APEC
countries can be found in Chart 1.1 Panel D, but information on items as in Ch&arle& A, B, and C

is not available) Indonesia has the most balanced distribution of female and male graduates across the
subject areas with a slightly higher proportion of females graduating in all disciplines.

40. If policy were able to attract and retain more women in the STEM workfihisavould increase

the number of scientists and engineers ovérdius promotingesearch, innovation and, ultimately, leng

term growth.Such policieswould also help reducecoupational segmentation in the labour force and
improve gender equity in labour market outcomes overall (Finnie and Frenette, 2003; AAUW, 2010).
Attracting female student$o these fields will not be enough to remove gender inequalities in scientific
careers: in the academic sector, women tend to be concentrated in the lowest academic ranks and they
progress more slowly than men (Research Council of Canada, 2010; Maatrialif010; andObserva,

2010) The European Commi ssi &dmupt ojt ¢ cti ni Brca etniceion g(
I'talybdébs Department for Equal Opportunities, has
promoting gender equality in scientific research within public institutioriSurope, North America and
Australia. Thke guidelines produced within the project highlight the importance of: creating an enabling
working environment (through change in the work culture, support of-liferkalance for all and eary

stage career development); including the gender dimensitheinesearch process itself; and promoting
women in scientific leadership positions.

4. This was recommended in the OECD 2005 Recommendation on Principles and Good Practices for
Financial Awareness and Education and is also the subject of the INFE Guidelines on Financial Education
at School (2011).
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Chart 1.6: Females dominate the humanities and health degrees whereas more males are awarded
mathematics and engineering degrees

Panel A: Proportion of males and females awarded tertiary degrees in humanities, arts, education, 2008
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Panel B: Proportion of males and females awarded tertiary degrees in mathematics, computer science, 2008
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Panel C: Proportion of males and females awarded tertiary degrees in health and welfare, 2008
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Panel D: Proportion of males and females awarded tertiary degrees in engineering, manufacturing, construction, 2008
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Note: Countries are ranked in each panel in descending order of the proportion of females awarded degrees.
* Data refer to 2007; ** Data for advanced research programmes are partial.
Source: OECD, 2010a
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41. Analysis of PISA results supports the premise that, at the aggregate level, gender differences in
educational choices are not significantly related to ability and performance in the corresponding subject.
They appear to be more related tows d esabjectrélated attitudes, i.e. their interest in and enjoyment of

the subject and their motivation to study it (OE@DQ7a anc01al).

42. To the extent that gender differences in the choice of field afystwe the result of personal
preferences, they would not need to be addressed by policy makers. However, the fact that gender gaps in
performance are smaller than gender gaps in attitsutggestshat choices in tertiary education are partly
affected bygender stereotyping, within and outside the school (Sikora and Pokropek, 2011).

43, Thus, wider action is needed to combat gender stereotyping in education. Teachers should be
encouraged to consider the expectatithad they have of students and to adopt strategies and materials
that raise seltonfidence and motivation of boys in reading and girls in science and mathematics. Early
interventions work best, because gender differences in preferences are alreadjabledhed by age 15.
Policies in this area should rest on theocdinated efforts of educators, teachers and parents. Mexico, for
example, has earmarked funding to incorporate the gender dimension in educational programmes and
initiatives; the content dfree textbooks for primary education has been analysed from a gender equality
perspective, teachers and school administrators asodrained to think and act consistently with gender
equality principles.

44, The drong feminisation of the teaching profession up to lower secondary education in OECD
countries might also be relevant. Surveys conducted in Cahfmlaxample, reveal that students believe

that their teachers (as well as their parents and friendsieinde their perception of sciende. OECD

countries, on average 81% of primary teachers and 67% of lower secondary teachers are women. The share
of women decreases to 54% in upper secondary education and to 40% in tertiary education (OECD 2010a,
Table D72). In developing countries, on the other hand, men dominate among teachers and this is thought
to discourage girls from attending school and en
Gender Equality in Kindergarten and Basic Education Z0@81 0 0 , for exampl e, addr
recommending fAa better gender balance among membe
UNESCO has developed a training manual for educators on how to integrate a gender perspective that
combats steotypes in curriculum development for use in Zimbabwe, Mali and Zambia.

45, Campaigns to interest young women to enter traditionally masculine fields of employment can
also be effective in reducing gender segregaiticfield of study but they should be matched by campaigns

to encourage young men to enter "feminised" professions. The lack of professional role models for girls in
STEM fields is believed to be another reason why relatively few girls enter such cé&esesrch
indicates that having female role models in professions typically dominated by men is important. Initiatives
to make the existing examples and role models more salient to girls could help, and the same should hold
for boys in terms of traditiond&minine occupations.

46. To be effective, policies and initiatives to address stereotyping in education should not be
conceived as isolated initiatives and should be complemented by more general efforts to coddrat ge

5. Some initiatives also encourage students to thinks about and discuss gendeFdserample Mexico
funds after-schoolactivities for adolescents (arts, sports, cultural debates) to prevent and reduce violence
against women

6. ThefNational Angus Reid Vision Critical Survey by Let éds Tal k Sci eandtke and A
AfCanadian Youth Science Monitoro by I psos Reid.
7. For the training manuahttp://unesdoc.unesco.org/images/0013/001376/137604etopdther curricula :

http://www.un.org/womenwatch/daw/csw/csw55/0Onltiscussiorreport CSW55Eng.pdf
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stereotyping in social, cultural and economic factors. In particular, the messages delivered by these
initiatives should also not be at odds with the messages that children and adolescents absorb through the
media and by observing the actual patteffsmployment.

47. Different inputs and features of education systems may also somewhat tilt the balance in favour
of one gender or the other and translate into different outcomes for boys and girls. The orgaofisation
educational systems is one example: the timing and extent of streaming and tracking of students into
different pathways and institutions is likely to disadvantage more boys than girls in OECD countries.

1.3.4 Linkages between field of study in terti@gucation and occupation

48 A priori, the different choices of fields of study by men and women may relate to differences in
subjectrelated preferences, performance and different expectations about labour madddehesu
Regardless of their preferred subjects, girls might not consider choosing education careers that lead to
occupations where few women are employed or to occupations that are perceived to be difficult to combine
with family life.

49, An empirical analysis of labour market outcofifes a crossational sample of college students
commissioned by the OECD and the World Bank sheds more light on the linkages between gender
differences in performance in education,eearchoices in tertiary education and subsequent labour market
outcomes. Its initial findings include:

e Women are slightly more likely than men to obtain a tertiary degree but these are more often in
the first level of tertiary education (e.g. Bachel®dr in the posgiraduate level (e.g. Masters or
Ph.D.).

¢ Most of the individuals in the survey work as professionals or skilled technicians, with a few
holding less skilled positions (clerks) and a negligible minority holding more senior positions
whichis consistent with the fact that the survey covers college graduates with about five years of
work experience. Within these occupation categories, more men than women work in senior and
professional positions.

e Gender is a significant determinant of theoick of field of study, even when ability, the
perceived quality of the programme and family backgrdand controlled for. The "quality” of
the programme has a positive effect on choosing sciences but negative on choosing humanities
and "ability" has alghtly larger effect on the choices made by men compared with those made
by women.

e Focussing only on professional and skilled technicians, there are strong asymmetries by gender in
the correlation between field of study and occupation. Almost 70% oéthalé graduates from
the field of humanities work as teachers compared with about 50% of the male graduates. Most
of the differences concern teaching occupations and professions related to physics, mathematics

8. Flabbi (2011, forthcoming) uses data from the Reflex survey, which looks at labour market outcomes for
tertiary education graduates (ISCED 58gdees) about 5 years after their graduation, and therefore strictly
focuses on skilled workers. Fourteen countries are covered: Austria, Belgium (only Flatih@s€2ech
Republig Estonia Finland, France, Germany, Italyapanthe Netherlands, Norwagpain,and the United
Kingdom

9. Ability is proxied by secondary school graduation rate; family background is proxied by maternal
education level; the perceived quality of the programme is gauged by asking respondents whether they
consider the programnas "demanding”, "broad" or "prestigious".
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and engineering. The majority (about 55%) ok tmale graduates in sciences work as
professionals in physics, mathematics and engineering as opposed to 33% of the female
graduates. Overall, only 7.5% of women work in these fields while physics, mathematics and
engineering is the second favourite figl@ men. Women are more concentrated in teaching
(Table 1.1).

Table 1.1: Occupation choice by field of study completed for professionals and technicians - Male and Female

Percentage of graduates by field in each occupation (first job after graduation)

Physics,
mathematics Life science

Occupation: and engineering and health Teaching Other Total
Field of study, Males

humanities 7.94 0.89 52.36 38.80 100.00
social sciences 13.40 1.14 7.71 77.75 100.00
Science 55.32 18.40 13.80 12.49 100.00
Health 8.35 76.56 3.12 11.97 100.00
Total 23.03 15.44 16.79 44,74 100.00
Field of study, Females

humanities 1.98 1.70 68.43 27.89 100.00
social sciences 5.45 2.43 11.42 80.70 100.00
Science 33.65 28.91 22.12 15.32 100.00
Health 5.61 69.89 5.15 19.35 100.00
Total 7.54 21.06 29.92 41.48 100.00

Notes: Occupations are the sub-major groups from the International Standard Classification of Occupations. Examples of occupations
at the minor group level that correspond to the sub-major group level occupation other are: Business and legal professionals, creative
professionals, finance and sales associate professionals.

Source: Flabbi (2011, forthcoming)
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ANNEX TO CHAPTER 1: BACKGROUND DATA ON E DUCATION

Table Al.1 presents some key indicators A®?EC countries for which crosgtional data was
availableto illustrate gender gaps in participation, attainment, performance in educatiegllas in the
field of study.Gender equality is achieved in a selected dimension when the gender gap is equal to zero.
Table Al.2 presents the male and female levels used to compute gender gaps in Table AL1.1.

Across APEC economiesggder gaps in ennmlent in primary education are close to zdvot are
somewhat largefor enrolment in secondary education. Gender gaps in the field of studgrgudifferent
than zero Girls do better than boys in reading literacy and less well in mathematics, rasstignce
literacy are sometimes in favour of girls (Indonesia, Japan, New Zealand, Russia and Thailand) and favour
boys in other cases (Canada, Chile, Mexico, Peru and Viet Nam).
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Table A1.1: Gender gaps in education compared with the OECD

Primary education Secondary PISA reading PISA mathematics PISA science Proportion of
enrolment rate education scores? scores® scores” engineering,
(gross)’ enrolment rate manufacturing and
(gross)’ construction
degrees awarded®
2008* 2008* 2009 2009 2009 2008
Female gap to male (%a) | Male gap to female (%) | Male gap to female (%) | Female gap to male (%) | Male gap fo female (%2) | Female gap fo male (%)
(male-female)/male (female-male)/female (female-male)/female (male-female)/male (female-male)/female (male-female)/male
QECD Average +1 ] +8 +2 ] +64
APEC Average +1 +2 +7 +2 0 -
Australia 0 -5 +7 +2 0 +68
Brunei Darussalam 0 +2 - - - +37
Canada 0 0 +6 +2 -1 -
Chile +5 +3 +5 +5 -2 +75
China -4 +5 = = = =
Hong Kong. China -1 +2 +6 +2 0 +73
Indonesia +3 -1 +9 0 +2 +h
Japan 0 0 +7 +2 +2 +86
Korea +2 4 +6 +1 0 +70
Malaysia +1 +7 - - - +52
Mexico +2 +6 +6 +3 -2 +62
MNew Zealand 0 +5 +8 +1 +1 +59
Papua Mew Guinea - - - - - -
Peru 0 -1 +6 +5 -1
Philippines +2 +8 - -
Russian Federation 0 -3 +9 0 +1
Singapore - - +6 +1 0
Thailand +2 +8 +9 +1 +3 -
United States -1 -1 +5 +4 +77
Viet Mam - - +71

To facilitate interpretation, gender gaps are here defined as the difference in scores of men and women relative to the male score for
indicators where men have the highest scores on average, (i.e. enrolment in primary education, PISA mathematics scores and the
proportion of awarded degrees in engineering, manufacturing and construction), and the difference in scores between women and
men relative to female scores when female scores are highest on average (i.e. enrolment in secondary education, PISA reading and
science scores).

The OECD average is the unweighted average for the OECD countries for which data is available.

The APEC average is the unweighted average for the APEC countries for which data is available. The APEC average is only
presented for indicators for which data are available for more than 2/3™ of the member countries (14 countries or more).

Notes:

(1) Primary/secondary gross enrolment ratio is defined as the number of pupils (of any age) who are enrolled in primary/secondary
education as a percentage of the total children of official primary/secondary school age population.

(2) PISA reading literacy is scored based on a weighted OECD average of 500 and standard deviation of 100: the unweighted OECD
average for all countries for girls is 513.

(3) PISA mathematics ability is scored based on a weighted OECD average of 500 and standard deviation of 100: the unweighted
OECD average for all countries for girls is 490.

(4) PISA science ability is scored based on a weighted OECD average of 500 and standard deviation of 100: the unweighted OECD
average for all countries for girls is 501.

(5) Programmes awarded at the tertiary level (ISCED levels 5 and 6).

* 2006 for Canada; ** 2002 for the Russian Federation. Data for advanced research programmes are partial for Indonesia.

Sources: UNESCO Institute for Statistics, Beyond 20/20 WDS Indicators, retrieved June 2011; and OECD (2010d), PISA 2009
Results: What Students Know and Can Do, www.oecd.org/edu/pisa/2009.
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Table A1.2: Primary and secondary education enrolment, PISA mean scores in reading, mathematics and
science, and proportion of engineering, manufacturing and construction degrees awarded, by gender

Primary education Secondary PISA reading PISA mathematics PISA science Proportion of
enrolment rate education scores? scores® scores? engineering,
(gross)’ enrolment rate manufacturing and
(gross)' construction
degrees awarded®
2008™ 2008" 2009 2009 2009 2008™
Male Female Iale Female Boys Girls Boys Girls Boys Girls Male Female
QECD Average 103 102 103 104 474 513 501 490 501 501 75 25
APEC Average 105 104 92 93 462 496 484 474 484 484
Australia 106 105 153 146 496 533 519 509 527 528 76 24
Brunei Darussalam 107 107 96 98 - - - - - - 61 39
Canada 99 98 100 100 507 542 533 521 531 526 - -
Chile 109 104 49 92 439 461 431 410 452 443 80 20
China 111 116 74 73 - - - - - - - -
Hong Kong, China 102 102 82 84 518 550 561 547 550 548 79 21
Indonesia 121 118 75 74 383 420 im 372 378 387 51 49
Japan 102 102 101 101 501 540 534 524 534 545 88 12
Korea 106 104 99 95 523 558 548 544 537 539 7 23
Malaysia 95 94 66 7 - - - - - - 68 32
Mexico 115 113 a7 93 413 438 425 412 419 413 72 28
Mew Zealand 101 101 115 122 499 244 523 515 529 535 71 29
Papua Mew Guinea - - - - - - - - - -
Peru 109 109 89 89 359 381 374 356 372 367
Philippines m 109 79 86 - - - - - -
Russian Federation 97 97 86 84 437 432 469 467 477 430
Singapore - - - 51 542 565 559 541 542
Thailand 94 92 Il i 400 438 421 H7 418 431 - -
United States 98 99 94 94 488 513 497 477 509 495 81 19
Viet Mam - - - - - - - - 78 22

The OECD average is the unweighted average for the OECD countries for which data is available.
The APEC average is the unweighted average for the APEC countries for which data is available. The APEC average is only
presented for indicators for which data are available for more than 2/3™ of the member countries (14 countries or more).

Notes:

(1) Primary/secondary gross enrolment ratio is defined as the number of pupils (of any age) who are enrolled in primary/secondary
education as a percentage of the total children of official primary/secondary school age population. The high secondary education
enrolment rates in Australia and New Zealand are partly due to the large numbers of foreign students enrolled in secondary

education.

(2) PISA reading literacy is scored based on a weighted OECD average of 500 and standard deviation of 100: the unweighted OECD
average for all countries for girls is 513.
(3) PISA mathematics ability is scored based on a weighted OECD average of 500 and standard deviation of 100: the unweighted
OECD average for all countries for girls is 490.
(4) PISA science ability is scored based on a weighted OECD average of 500 and standard deviation of 100: the unweighted OECD
average for all countries for girls is 501.
(5) Programmes awarded at the tertiary level (ISCED levels 5 and 6).
* 2006 for Canada; ** 2002 for the Russian Federation. Data for advanced research programmes are partial for Indonesia.

Sources: UNESCO Institute for Statistics, Beyond 20/20 WDS Indicators, retrieved February 2011; and OECD (2010d), PISA 2009

Results: What Students Know and Can Do, www.oecd.org/edu/pisa/2009.
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Chapter 2: Gender equality in employment
Summary and main findings: pmoting gender equality in employment

50. In the past few decades, women have been entering the labour force in greater numbers and have
been staying employed longer over their life coulsereased educational attainment rates amongst
women have contributetb greater employment rates, better earnings and career progrigssi@any

OECD and nofOECD countriesNowadays, in OECD countries new female entrants in the labour market
have comparable and often higher education than their male counterparts.

e Greaterfemale labour force participation and higher earnings contribute to striomgeterm
economic growth andeduce poverty risks, not just for the individuals concerned, but also for
families. In the recent enomiccrisis, the increase of labour supply argogpartnered women
helped compensate the job loss and workiogrs reductions among parthered men. Higher
female employment rates can also help address the fataet challenge of population ageing
in APEC and OEC[zountriesalike.

e Compared to men, waenare less likely to work for pay, more likely to be employed in lewer
paid occupation and sectors, and more likely to have temporary employment contracts. Compared
to men, employed women also work fewer hours, are less likely to progress in theis eacer
are underepresented in decisiamaking positions. As a result of these factbrand in some
cases due to discrimination, which however is rarely directly observable or measwvahien
are paid 16% less than men, on average across the OECD Asidin OECD countries they are
twice as large. Furthermore, wage gaps are often larger at the higher end of the wage distribution,
reflecting the secalled glass ceiling which blocks female career progression and consequently
leads to loss of talent. Poji needs to tackle the reasons for pay gaps and glass ceilings.

e Caring obligations for children and elderly relatives and the costs of formal care are important
factors in decisions on whether and how much to participate in the labour market and which
caeer profile to pursue. Women are likely to take on more caring responsibilities than men. On
average, women devote more than 2 hours per eldtyato unpaid work than men dut in
Korea, Mexico and Japan this "gender gap" is at least 3 hours pdicdggnerate greater gender
equity in paid and unpaid work, many OECD countries, including Japan, are trying to get fathers
to take more parental leave and spend more time on unpaid work activities around th&dome.
help parents to combine work and familgmmitments, all OECand APECcountries, except
the United States, provide paid maternity or parental ldavaddition, many OECRountries
provide child and outof-school hours care support and/or have introduced legislation that
facilitates flexibleworking time arrangementslowever, br manyAPEC countries with limited
rights to maternity leave, it seems that ensurtingyersal coverage ohgse rights should be a
first priority and an intermediate step towards a more developed system ofrelsited leave
policies.

e There is potential |l y-friendyiwonkptacenseppast thowgls iacoeasédo r
worker satisfaction and productivity and reduced employee turnover. This business case is
strongest for flexible workplace arrangements tkast affect the production and for workers
who are difficult to replace. Hence, governments may wish to intervene to ensure that access to
family-friendly workplace supports is distributed across all workers. However, this does impose
costs on employers.
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Box 2.1: Policy lessons to improve gender equality in employment

Presented at the Meeting of the OECD Council at Ministerial level, Paris 25-26 May 2011 (OECD 2011a)

Selected lessons for OECD countries

Selected lessons for developing countries

Provide strong financial incentives to both parents
i and especially mothers i to participate in paid
work.

¢ Enhance a continuum of supports throughout the
early years of child-related leave (maternity,
parental and paternity leave), childcare and out-of-
school hours care.

Improve the employment conditions, access and quality
of jobs to ensure that both women and men are able to
maximise their productivity, earn a living wage and have
access to social protection benefits.

Expand the excl usi v entallsawe
entitlements
e Encourage fathers to make more and longer use of

parental leave entitlements.

e Encourage fathers to make more and longer use of
flexible working time arrangements.

e This will facilitate women to strengthen their labour
market attachment, improve perceptions amongst
employers on labour market commitment of women,
and contribute to a more equal distribution of
earning and caring.

Invest in infrastructure (roads, transport and clean

water), especially in rural areas to reduce the time-
consuming aspects of womenods
work. This will:

e Enable girls to attend school.

e Women to participate in the labour market or take up self-
employment opportunities.

Take active measures to combat discrimination. To

make legal rules more effective:

¢ Empower well-resourced specialised bodies to
investigate companies and organisations.

o Empower specialised bodies to take legal action
against employers who engage in discriminatory
practices, even in the absence of individual
complaints.

Improve job quality within the informal sector and
ensure that women move away from the most precarious
and dangerous forms of informal employment.

e To ease their transition to formal-sector jobs, investments
in women’s education and training, as well as the
extension of childcare and social insurance schemes to
small employers are of prior importance.

e Womenébés organisations in i
crucial for the protection of their rights and can be
conducive in challenging discriminatory practices that
hinder womenédés equal acces
technology, financial service or information.

Guarantee women's property and inheritance rights and
ensure womends awareness of

¢ Limited access to and control over resources reduces can
have a negative effect on food security of the household,
increase womends vulnerabi
prevent women from accessing bank loans or financial
services, and r ed umakingpavere n

e Policy reforms such as land titling or changes in
inheritance | egislation th
rights and incorporate monitoring mechanisms to
guarantee the implementation of such laws can play a
significant role in ensuring women have more and better
employment opportunities.

Improve the availability of reliable gender disaggregated
statistics, which are key to enhancing evidence-based
decision-making and policy development.
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e Especially in developing countries, women often end up in pqualg jobs, without social
protection ad often in the informal sector. Employment conditions and job quality need to
improve so that women can maximise their productivity, earn a living wage, and have access to
maternity leave, sick pay and other forms of social protection. Policies to suppoen to
organise in unions and protect their rights would also be an important step to better working
conditions. Investing in physical and social infrastructure will help reduce time spent on unpaid
work and thus help women access labour markets. Policik o i| mpr ove womenods
control over, assets and new technologies are also important for gender equality in labour market
outcomes. Public sector employment programmes can also strengthen female employment
outcomes. Policies will be most effa& when developed across a range of possible partners,
including different levels of government, international institutions, social partners, and
community organisations and civil society.

2.1 A snapshot of gender differences in employment outcomes

51. Higher educational attainment rates amongst women have contributed to their greater economic
independence in many OECa&hd APECcountries and beyond. Today, women are entering the labour
force in greater numbers andeastaying employed longer over their life course. Yet, despite recent
progress, gender differences still persist in labour force participation, hours spent in paid and unpaid work,
employment conditions and earnings.

52 These gender gaps have been captured in Chart 2.1. The gender gap is defined as the difference
between men and women relative to men for indicators where, at the OECD average, men score higher
than women Ranels with blue bars.e. the labour forcearticipation ratethe employment to population

ratio, and median earnings). The gap is defined as the difference between women and men relative to
women for indicators where women score higher than ipane| with red barsi.e. time spent on unpaid

work).

53. As an example, in Australia, the gender gap in labour force participation is 16% (Panel A) and
this is 19% regarding the employmeéatpopulation ratio (Panel B). The median earnings of women are
88% of thatof men. By contrast women spent more tiomeunpaid work: Australian men spend 55% of

the time spent on unpaid work by women.

54. Overall, differences in labour market outcomes for men and women are wider than gggsle

in educational outcomes. Chart 2.1 shows that, on average a¢t&€5and OECD countriedardly any

of the gender gaps in labour market outcomes are close to zero, and they are larger than gender gaps in
education outcomes.

55. In all countries men are more likely than women to be in paid work (Chart 2.1, Panel A). On
average across the OECD, the gender gap in the employment to population ratio is 18% with gaps being
smallest (smaller than 10%) in Cana#ing Papua New Guinea, the Russian Federation and Viet Nam
(Annex tothis Chapter).

56. There also remain substantgender differences in working hours. Across all OECD countries,
the proportion of partime employmetin total employment was 16% in 2009, and women's share in part
time employment was 71%. In many APEC economiestpag employment is far less prevalent. The
proportion of partime employment was around-18% in Canada and Mexico; around 10% in Chibe

the United States; and, around 3% in Russia (OECD, 2010e and the Annex to this Chapter)
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57. In most OECD countrigsncluding Australia, Korea and Japamprime-age women (254 year

old) aremuch more likelythan men to have a temporary rather than a permanent employment contract
(Annex tothis Chapter) By contrast, womeim Mexico and the Russian Federation are more likely to have

a permanent contract than their male counterpadnisthese latter two countsewomen in formal
employment are often in public sector employment while wage growth is strongest in the private sector.

Chart 2.1: Gender gaps in employment

Panel A: Labour force participation rate (%) Panel B: Employment to population ratio (%)
(male i female) / male (male i female) / male
a 10 20 30 40 20 a 10 20 30 40 50
Mexico Mexico
Malaysia Malaysia
Chile Chile
Indonesia Indonesia
Philippines Philippines
Korea Japan
lapan Singapore
Singapore Korea
Hong Kong, China APEC20 average
APEC20 average QECD average
BruneiDarussalam Peru
Peru Hong Kong, China
OECD average BruneiDarussalam
Thailand Australia
Australia Thailand
United States New Zealand
New Zealand United States
China Russian Federation
Canada China
Russian Federation Canada
Viet Nam Viet Nam
Papua New Guinea Papua New Guinea
Panel C: Average minutes of unpaid work per day (%) Panel D: Median earnings (%)
(female i male) / female (male i female) / male
a 10 20 30 40 50 60 70 80 20 a 5 10 15 20 25 30 35 40
Korea Korea
Japan
Japan
Mexico
China Canada
OQECD average United States
MNew Zealand
OECD average
Australia
Australia
Canada
United States New Zealand

Notes: Male to female gaps (red bars) are defined as (female-male)/female; female to male gaps (blue bars) are defined as (male-
female)/male. For more detailed notes see Table A2.1 in the Annex to Chapter 2.

For notes on the OECD and APEC averages please see Table A2.1, in the Annex to Chapter 2.

Sources: see Table A2.1, in the Annex to this Chapter.

58. Given the relative weak position of women on the paid labouketait is no surprise they are

most intensively involved in unpaid work. On average across the OECD, women spend about 2.4 hours
more on unpaid work per day than men (Annexhie Chapter) and Chart 2.1 Panel C shows that these
gender differences are ppiaularly large inKorea and Japarwhile men in Anglophone countries in the
Pacific rim take on a much greater share of the household chores
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59. Gender wage gaps are also large across the OECD, and on averagealifieneeces are 16% at
median earnings (Chart 2.1, Panel D). However, there is considerable variation between countries with the
largest gaps of over 30% in Japan and Koaga the smallest in Australia and New Zealand. Men's taking

on of more work at tme appears to contribute a stronger position of women at the labour market and
economies making better use for their skills.

60. In general in developing economies, the informal sector plays an important role |oyewmipt

for both men and women. OECD, 2008alnformal Normal? suggests that in many developing countries
informal employment makes up about half or more of totatagmrcultural employment. Women are not
always more likely than men to be in informahgoyment, but they are much more likely to be found in

the lowerpaid and more risky segments of informal employment. Informal employment among women
often consists of unpaid work in family businesses or farms;-awount workers and suiontracted
workers who produce from their homes or a small workshop. Section 2.3 contains a discussion of
employment issues in developing economies.

2.1.1  Greater female employment participation limits poverty risks

61 The relativdy weak female employment and earnings outcomes (and in particular for older
women who are most likely to face gender education gaps) contribute to higher poverty risks &thart 2.
In OECD countries, poverty risks are particularly pronounced in old agyjstories of weak labour
market attachment combined with longer average life expectancy result in low pension entitlements of
older women: in developing economies with limited coverage of pension schemes, poverty differentials for
older men and women aless pronounced.

Chart 2.2: Women are at a higher risk of poverty than men, especially in old age

Risk of relative poverty of men and women by age, OECD average, mid-2000s
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Note: Relative poverty risk is the age-specific poverty rate of men and women divided by the poverty rate for the entire population
times 100. The poverty threshold is set at 50% of the median income of the entire population.

Source: OECD, 2008a

62. Greater female labour force participation reduces poverty risks, not just for individuals, but also
for families and particularlyfor soleparent families (OECD, 2011a); improved labour market outcomes

for women, coupled with income and/or childcare support, can help reduce poverty risks ameng sole
parent families given that women are more likely than men to be (resident) sole parents. In the recent
economic crisis, female employment in the OECD genegaiffered much less than that of men because
output losses were concentrated in sectors with a predominantly male workforce, especially manufacturing
and construction. There is some evidence that women were instead more vulnerable to the crisis in
developng countries.
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2.2 Promoting gender equality in employment

63. Along with higher female educational attainment levels and employment rates, overall labour
market outcomes of women have improved in OECD countriesa Assult, gender wage gaps (as
measured at 50% of median earnings) have declined over time (CBaRa2elA) but still remain
significant at 16% on average across the OECBurthermore, the wage gap is often largest for top
earners, reflecting the lowroportion of women in managerial positions and top management. The top
guintile female wage is generally less than 90% of the top quintile male wage for all OECD countries
studied. As with the median wage, the largest gaps are observed in Japan andh€oeghe top quintile
female wage is around 60% of the top quintile male wage (Clza®aneB).

Chart 2.3: The gender wage gap is narrowing but remains substantial

Panel A: Trends in the ratio of female median earnings to male median earnings, 1986, 1996 and 2008
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Panel B: Ratio of female-to-male earnings at different earnings levels, P20, P50 (the median) and P80, 2008
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Source: OECD Employment database (www.oecd.org/employment/database).

10. These are unadjusted wage gaps and do not account for gender differences in worked hours, sector of
employment, experience, and so on. Research shows that when these differences are controlled for, the
gendergap is smaller but still positive. Unadjusted wage gaps are presented here as country coverage of the
adjusted gaps is much less comprehensive.
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64. Gender wage gaps, particularly at higher earnings, partially reflect past education and labour
market patterns in OECD countrieslder women have lower average levels of education and are less
likely to have strong labour market attachment. But earnings differences also relate to a range of often
inter-related factors including the scope to reconcile work and family life as wellsarimination and
occupational segregation.

2.2.1  Reconciling work and family life

65. Employment patterns do not differ much among young men and women but, subject to
considerable crossountry differences (sebe OECD Family Database they start diverging in the 24
agebracket, when adults are most likely to become parents (CHarP2rticularly in Japan and Koréa

and to a lesser extent in Australia, do young women still leave employment in thebdagarly 30s, with
employment participation increasing again to peak in the late 40s. In all countiesand female
employment participation starts to decline when workers enter their 50s: lower female employment rates
also reflect care responsibilitiesr elderly parents which frequently fall on women.

66. Also in OECD countries at leashe more intense the care need, the more likely it is that women

are the family carers (except in a spousal care situatiom) oDtine economic costs of caring is the related
reduction in labour force participation: family carers are 50% more likely tharcarens to be home

makers and, when employed, work on average two hours less per week thzareren While unpaid

carers povide a valuable service to society, informal ldagn caring is also associated with increased
psychological distress, strain and overall health deterioré@&CD, 2011c) Policy should therefore not
encourage womends wit hdforeaningteasbtns om t he | abour mar k

Financial incentives to work and formal childcare

67. Timing differsamongOECD countries, but changing female aspirations have led more women to
enter the labour forcevork. In some European cotries this has led, since tiete 1960s and throughout

the 1970s and 19808 the development gbolicy modelsthat provideda continuum of work/family
supports throughout the early life course of childrEor example, théNordic countries(Denmark,
Finland, Iceland, Norway and Swedep)ovide an integrated system of the following supparééd and
employmeniprotected chilerelated leaves (maternity, parental and paternal leave), subsidised early care
and education services, and -ofischool hours ga (OSHcare) until children enter secondary school
(OECD, 2007b}! However, in most OECD and APEC countriesre remain significant gaps in support.

68. To successfully promote female labour supply, policy shotdgige strong financial incentives
to work for both parents and share market work between spousekefiefit systems iAPEC countries
that belong to the OECD are gender equitable in thatphmside slightly more net benefits to dwedrner
couples tha to singleearner families at the same earnings le¢@ECD Family databage

69. Tax/benefit systems in these countries also provide strong incentives toBwubrkigh child-

care costgan bethe reason forelatively high average effective tax rat@sETRs). the costs of childcare

can significantly reduce to returns to work for families in Australia, New Zealand and the United States
(Michigan, see note to Chart 2.%Affordable childcare is especially importaiar poor and solparent
families, usually solenother familiesi who often face major time and money constraintsy reducing
poverty risks and supporting child development. In order to ensure childbe&ied and child
development, it is important tasure that higlguality formal childcare is available and affordable; formal

1 Out-of-SchootHours schemes providsorking parents witlcare solutionsn the morning, at lunchtime,

after £hool hours and during school holidaymut ae still in the early stages of development in most
countries
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childcare participation and parenting activities are often more significant than maternal employment in

determining cognitive and behavioural outcomes of children (OECD2011
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Notes: (1) Data refer to 2007 for Chile and the Russian Federation.

Chart 2.4: Employment gaps are firmly established at age 30

Employment/population ratio by age groups, 2009
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Chart 2.5: Formal childcare costs can significantly reduce returns to paid employment

Net transfers to government (percentage of gross household earnings) and childcare fees;
families with two children aged 2 and 3 where both parents earn 100% of the average worker earnings, 2008
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represent the situation in the rest of the country.

Source: OECD Tax/Benefit Models 2008

70. As such, investing in childcare is an effective way of promoting fembteutasupply, reducing
poverty and improving child welbeing. Public spending does not have to be close to the high public
spending levels in Nordic and some other European coumdrietake a real difference to outcomes for
women and their families, in giular in developing countries (Box2}.

Parental leave and flexible workplace measures

71 All OECD countries, except the United States, provide income support during maternity and/or
parental leave as financeds lgeneral taxation and/or employer and employee contributions, while
employers bear the costs associated with the absence and possible replacement of the employee on leave.
Then again, child relate@éaves improve child welbbeing and sustain female lalvoiorce participation
(OECD, 2011a). In general, countries with shorter periods of leave have higher employment rates among
mothers with young children than countries with prolonged (two years or more) periods of paid leave.
Leave entitlements immediatelground childbirth are likely to strengthen female labour market
attachment, as they limit the risk of dismissal during pregnancy and provide a way back to paid work when
leave runs out. However, long leave periods can harm career and earnings prospeogedabsences

from the workplace may lead to a deterioration of skills and limit vexqerience compared to nteave

takers (often men). Also, some employers could perceive taking such leaves as a lack of commitment to
firms and careers.
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Box 2.2: Childcare supports in Chile and Mexico

In less affluent countries, subsidised childcare facilities are often scarce, which poses parents in poor families
without access to care options particularly difficult work/family choices: they need to work, often under difficult
circumstances, to provide a basic family income, but they do not wish to leave their children uncared for.

In Chile, since the mid-2000s policy has emphasised the expansion of professional early childhood care and
education services in public institutions or affiliated non-government facilities. The programme Chile Crece Contigo is a
broader child protection system that follows an intersectoral and multidisciplinary approach, aiming to provide equal
opportunities for people from the earliest stages in life. Nurseries and childcare centres are free for children in low-
income families and by the end of 2009 there were 4 000 nurseries in operation, up from 700 in 2006. Although
education credentials are requested for those willing to work in the nurseries and their contracts are those of public-
sector employees, their salaries remain among the lowest in the educational sector in Chile.

In Mexico, around 3.6 million mothers with children between 1 and 4 years old (i.e., 75% of all mothers with
children in this age range) do not have access to public childcare centres and cannot afford private care. Mothers
either do not work while their children are young, or they work leaving their children in the care of relatives, neighbours
or friends, or end up taking them to work. To provide more parents with access to child day-care services, in 2007 the
Mexican government launched a national child day-care programme i Programa de Estancias Infantiles para Apoyar a
Madres Trabajadoras (PEI), and in 2010, public spending on this initiative amounted to about 0.018% of GDP.

PEI kick-starts and subsidises home- and community-based care provision and includes a training component for
child-minders. PEI stimulates the supply of childcare through both the supply side - a capital subsidy to those who wish
to operate a child day-care centre and (re-)build a facility; and, the demand side, by means of a monthly subsidy (up to
about USD 58) to the centre on behalf of the child aged from 1 to less than 4 years (subject to them meeting the
eligibility criteria, including on family income). Monthly subsidy can be higher (up to USD 117) for disabled children
aged from 1 to less than 6 years.

PEI has grown rapidly, and by December 2010, the programme included 9 587 day-care centres covering 264
164 children and over 247 581 parents. This includes an estimated number of about 1.5 million mothers with children
aged 1-4 years, less than 6 minimal wages, and no social security. PEI has generated around 44 100 paid jobs for
providers, of whom 98% are women. Most providers (around 82%) were working before opening a day-care centre and
many of them (69.5%) were doing so in occupations related with children (e.g., school teachers, head of schools,
nannies).

The characteristics of PEI services may not match the quality standards of, for example, Swedish pre-school
services, but it is vital to poverty reduction and could serve as an "intermediate standard" for many other countries to
aim for, while continuous improvement of quality standards will bring the programme closer to aspired quality
standards.

72 Well-established comprehensive public support systems in Nordic countries facilitate both men
and women working fultime. Opportunities for #xible starting and working hours, tel®rking, and in
particular partime employment opportunities have helped to increase female labour force participation in
a substantial number of other OECD countries, most notably in the Netherlands. Workingdj liouts

helps workers balancing work and family life, and for the vast majority oftipaetsin OECD countries

it adds to job satisfaction. However, there are disadvantagesinpamployment leads to lower lifene
earnings and pensions, it is fregtly associated with low quality and precarious jobs, andtipsets

often have fever opportunities for promotiorand training with negative consequences for career
progressionin OECD countries, including Japan and Koreaj-pme employment opportities and other
flexible workplace measures should be embedded in regular employment and career patterns, so that
limited periods of working patime (or use of flexible work options) do not negatively affect careers of
the men and women who make useham. Similarly, relating pay more to performance rather than tenure
will also limit the damage to earnings by those who have worked limited hours in the past.
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73. There is potenti al | y-friemdlyfwbrkpkde supmod, but in gractce ifior f ¢
not overwhelming? Having a familyf r i endl y wor kpl ace dimenemployment] i t at ¢
motivate current staff, reduce staff turnover and sickness absenteeism, help attract new staff, reduce
workplace stress and generally enhance worker satisfaction and productivity. These considerations are
strongest for workers who are difficult to replace, and for flexible workplace arrangements that least affect

the production process. Inde#lexible workplacepractices impose a cost on employ&rshe extent that

theydo not suit productions processes and/or are difficult to manage. Employers frequently offarepart
employment opportunities, but the business case for other flexible arrangements with esnpfmasing

their own starting and finishing times, or telerking is less evident. Unions and worker representatives

can also play an important role in improving the provision of faffnigndly work practices, but either

they lack bargaining power, awd/do not prioritise demands in this area. Legislation which gives
employees the right to request some form of waorkplace flexibility forces both employees and employers to
consider the pros and cons of workplace supports and is flexible enough to fonaasures that suit the
workplace and the worker, and extends access to manintmmne workers whose bargaining position is
relatively weak.

74. Giving workers access to, and greater control over, flexible workingshiacreases their well
being, which is likely to promote their productivity. However, there is one unintendeéfféde since
women rather than men make use of such flexible wotliing arrangements, it contributes to persistent
differences betweenéan and women in their career profiles. To effectively reduce barriers to work, policy
should be designed in ways to encourage both fathers and mothers to use these supports.

75. However, it is provinglifficult for policy to redress the gender balance in earning and caring,
partly because countries do not want to impose solutions on padevextheless im number olOECD
countries, including Nordic countries but also Germany and Portugal, policy encouragesttathkes

leave by granting them the exclusive right to part of the parental leave entitlement and/or ample income
support during the leave period (Box3R.Japanese policy makers are also trying to get more fathers to
take parental leavea feature unimagable only 10 years ago. Nevertheless, hanyAPEC countries

with limited rights to maternity leave, it seems that ensunimgersal coverage ohése rights should be a

first priority and an intermediate step towards a more developed system ofrelsitdd leave policies.

Box 2.3: Promoting gender equity and a more equal sharing of parental leave in Germany and Iceland

In OECD countries entitlements to unpaid employment-protected leave are individual-based, whereas
entitlements to paid leave (which strongly influences the effective duration of leave) are family-based, and often it is the
mother who uses large chunks, if not the whole of the paid-leave entittement. However, reform can change leave-
taking patterns and arguably Iceland has gone the furthest in its efforts to generate a more equal use of parental leave
days among fathers and mothers.

Since a reform introduced on 1 January 2001, each parent in Iceland has the right to a non-transferable three-
month leave period and a shared three-month period until the child turns 18 months old. Eligible working parents in
Iceland receive uncapped leave-related benefits equivalent to 80% of average earnings. In 2000, the share of parental
leave days in Iceland was only 3.3%, the lowest among Nordic countries, but reform has increased uptake
dramatically. In 2001, fathers took an average of 39 days leave or 17% of the total leave days used, while in 2004
fathers used 96 days leave on average or 35% of all leave days used. Similarly, recent reform in Germany provides for
a bonus of two months earnings-related paid parental leave if taken by the father. While about 8.8% of children born in
2007 had fathers that took parental leave, the percentage doubled to over 17% in 2008.

12. Many governments try to raise awareness of the merits of workplace diversity andffenilyy support
through campaigns which often includehfic recognition of "best practice employers". For example, in
Me xi c o, t he Ii-Rdadgpaanrdiviel el FEmacaymgs rorgassations\ that mgplément
practices fostering equality, family and wdite reconciliation. The award is being used a tool to
establish good practices.
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2.2.2 Discrimination

76. There is a wide body of literature analysing the sources of earnings differentials between men
and women. The evidence tries to explain the pay gaps in terms of observable individual characteristics
(such as education, experée, occupation, and, when available, motivation, expectations, and field of
study), and/or horizontal and vertical segregation in employment (see below). These factors typically
explain large parts of the gender pay gaps, but analyses generally lezast ank fourth of gender wage

gaps unexplained (OECD, 2008b).

77. The unexplained part of the gender wage gap reflects the influence of unobservable factors,
including discrimination against women in the labour markewever, given that discrimination is rarely
directly observable and because of other measurement problems, it is difficult to pin down precisely its
contribution to the size of the pay gap.

78. In some APEC counts there are different rules for men and women in the areas of accessing
institutions, using property, getting a job or dealing with taxes (World Bank, 2010), while athost

OECD countries have established laws to combat discrimination on both gewdethaic grounds
However,empirical evidence on their effect is scarce (OECD, 2008b). Enforcement of these regulations is
essentially based on individualsé willingness to
victims to lodge complaintare thus crucial elements of an effective -@igcrimination policy strategy.

However, evidence suggests that many workers are not aware of their legal rights and individuals face
strong barriers to taking cases to colegal action remains a costly, mplex, timeconsuming and
adversarial procesm many countriesMediation will help, but that will also work better against the
background threat of litigation.

79. Legal rules will be more effective if their enfornent does not completely rely on individuals
pursuing individual cases, but is backed up by wedburced specialised bodies which are empowered to
investigate companies and organisations, and take legal actions against discriminating employers, even in
the absence of individual complaints. Unfortunately, in many countries, these bodies are not well equipped
to take on many cases, or lack the power to impose hefty fines on employers in case of evidence of
discrimination.

2.2.3  Occupational segregation arpliblic employment

80. In OECD countries, women tend to be concentrated in fewer occupations compared with men.
Onaverage, 24 occupations account for half of the employed men whereas only 12 occupations account for
half of the employed women. By this simple measure, female employment is the least concentrated in the
United Statesvhereas in some Southern European coun&@€s of the women work in 7 occupations

only.

81 Acrossthe OECD, vamen tend to work in clerical occupations, sales, health care, social care and
teaching professions; they are undepresented in managerial jolhysical, mathematics, science and
engineering professions as well as in manual and producdim@ccupational segregation is, therefore,

in part the result of the sectoral structure of €
to occupational segregation: women are umdpresented in managerial jobs, especially at the reagirs

level.

82 Occupational segregation appears to be more pronounced fskilbed workers and for women

with children. Workers with higher education are found in a much larger number of occupations than less
edwated workers. Mothers, on the other hand, are more likely than women without children to work as
service workers and sales workers. This might be the result ededetition of mothers into occupations
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that are more compatible with family responsibisiti@ncluding partime jobs) or related to some
employers being less likely to offer mothers career and employment opportunities. Fathers also tend to
reinforce their concentration in occupations where men arerepegsented, which are in general more
likely to be management positions with higher earnings (OECD, 2002).

83. Part of the differences in occupational choices among women and men are due to different
preferences. But other parts may not be aigititese $sues thapolicy needs to addresSoncentration in

only a few occupationsurtails female employment opportunities and contributes to skill mismatches.
Apart from awareness campaigns there is no specific policy recommendation regarding occupational
segrgation: policies that address gender differences in education and training (Chapter 1), policies that
facilitate the reconciliation of work and family life and adigcrimination policies (see above) will also

help reduce gender segmentation in the labzarket, and the feminisation of public employment.

84. Beyond occupational segregation, women al so
reach the upper rungs of the corporate laddémen in privatesector employment across the world tend

to be concentrated in entry or middéxel positions;on average in Europe, for example, women held
11.7% of board seats 2010(European PWN, 2010Dn the whole women make up about 25 to 40% of
managers across ¢hOECD (OECD, 2007b). Looking across the broader group of managers, senior
officials and legislators (Chart 2.6), a similar picture emerges for most APEC countries, while ILO data
suggest this was around 50% in the Philippines. In Japan, China and Kopmaghbrtion of women in top
positions is less than 20%.

Chart 2.6: In 2008 women were most likely to be in top positions in the Philippines and the United States

Proportion of women legislators, senior officials and managers, 2008*
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Notes: (1) The data refers to 2001 for Brunei Darussalam; 2002 for Chile; 2004 for Viet Nam; and 2005 for China.

* The countries in the tables measure their workforce using the International Standard Classification of Occupations version ISCO-88,
and the relevant category counts legislators, senior officials, and managers. However, Japan measures its workforce using the
International Standard Classification of Occupations version ISCO-1968, and the relevant category includes administrative and
managerial workers. The information for Japan is thus not strictly comparable with data for other countries.

Source: ILO LABORSTA database "Yearly data: total employment, by occupation”, retrieved July 2011.
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85. A number of factors (often Iinked to womenbo
differences in career progression: higher exit rates, highereimoédof partime, higher incidence of entry

and exit spells, possibly differences in personality traits. This "glass ceiling" results in a waste of

i nvest ment in womends human capital, a | oss of t
making positions.

86. In order to help women break the glassling, some European countri@sg. Norway, France,

Iceland and Spaim)ave introduced provisions for mandatory quotas for women in boardrooms: depending

on the size of the company or number of board members, firms may be required to have at least 40% of
their boardroom seats assigned to women. Also, some companies (Deutsche Telekom is one example) have
introduced voluntary quotas for women in managen@aoiporate governance codes are also being used to
promote better representation of women in senior managements. The need to introduce quotas for women
in boardrooms or in senior management is being widely debated and, conditional on data availability,
desev es further analysis to understand its benefit
performance. Some countries also have gender wage bonuses and gender tax credits to stimulate more
equal sharing of parental leave, but these measures haveemoproven to be significant in their effect.

Public sector employment

87. The overall importance of the public sector in terms of employment varies widely across OECD
countries. OECD (2009nBovernment at a Glamcshows that general government employees make up
about 5% percent of the Labour Force in Japan and Kore& admbut 15% in Australia and across the
OECD on average (OECD, 2011tjowever, regardless of siz&#omen areften overrepresented in the
public sectoracross the OECD and in APEC countries (Chart 2.7)

88. New work commissioned by the OECD and World Bank analyses the role played by a number of
individual and job characteristics in determining gender diffees in the likelihood to work in the public
or private sectors, and its effect on wages for 12 OECD coutitries.

89. AcrossOECD countries, women who are married and have children are more likely to work in
the pubic sector. This finding suggests that, compared with the private sector, employment in the public
sector is more easily reconciled with family responsibilities, possibly due to greater labour protection and
flexibility in working hours.

0. Despite the greater representation of women in the public sector, they are stitaprdsented

in senior positionsChart 2.8 shows that on average across OECD countries for which data is available
women accounted for less tha quarterof the senior manager positions in central governrire2005

while constituting about half of all administrative stéffany OECD member countries have established
policies aimed at increasing female participation in the government workispecially at managerial

levels, to increase equity and diversity. Diversity in the public service, including gender diversity, is
important to achieve fairness, transparency, impartiality and representativeness; it is also conducive to
improved quality m public services through a better understanding of the needs of the community (OECD,

13. Angel, de la Rica and Dolado (2011, forthcoming), exanairibgroup of OECD countries (Belgium,
Denmark, France, Germany, Greece, Ireland, Italy, Netherlands, Portugal, Spain, Sweden, United
Kingdom) for which nformation on public employment is available (data sources in¢l@éaborsta and
the European Community Household Survey). The obs
age, family status, and educational attainment; the observed job charasté¢ i cs are t he wor
activity, occupation, wage, satisfaction with working conditions, as well as average hours of work-and part
time rates in the sector where the worker is employed.
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2009c). Governments and agencies must analyze their processes and policies through a gender lens to
ensure that they reach all citizens and respond to the specificafeeamien (OECD, 2010d].

Chart 2.7: Women are over-represented in the public sector
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Note: Data refers to 2006 for New Zealand; 2008 for Canada, Chile and the United States.
Source: Dolado et al (2011, forthcoming) based on ILO data.
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Source: OECD (2009b), Government at a Glance

14. Gendefresponsive budgeting (i.e. the application efder mainstreaming to the budgetary process) in the
public administration is one instrument to achieve this goal and has been adopted by a nhumber of OECD
(Belgium, Italy, and Spaiamong othefsand non OECD countriefof example EgyptandMorocco).

39



2.3 Employment policies in emerging and developing economies

91 Womenbés full i ntegration into the economy i
considerations, in OECD and n@ECD countries. Gender gaps in levels of labour force participation can

be substantial in less advanced economies (as they are for the MENA region), but gender inequalities in
employment are increasingly linked to inequalities in the types and quality ofgolaseh and women.
Womenébés position in terms of earnings and empl o)
education, labour and asttiscrimination policies. Unequal power relations within the households, an
imbalanced distribution of nemarketwork, restricted access to education and weaker property rights in

some countries, further hamper women's empowerment in employment.

2.3.1  Enhancing skills

92, Education is an essential prequisite for enteringhie labour market. However, in many
developing countries socEconomic issues hinder girls and young women from obtaining the level of
skills though formal education and vocational training required to enter formal employment. To facilitate
the entrance ovomen into the labour market, various training programmes tailored to women's needs
have been introduced. For example, the Jovenes en Accion sthatewas implemented in Colombia

and that provides ethe-job training for young peoplé also providesgpplementary stipends for women

with children, leading to significantly better improvements in employment outcomes for women than for
men (OECD, 2009a). Another example is the Adolescent Girls Initiative (AGI) that promotes the transition
of adolescent dis from school to productive employment through such means as employability skills
training and job vouchers that provide skerm subsidies to firms to hire new graduates. (The important
role that conditional cash transfers can plegdiscussed ilChapter ).

93. Female employment can also be stimulated by public sector employment programmes and
employment guarantee schemes. In India, for example, the government passed the National Rural
Employment Guarantee AGNREGA) according to which each rural Indian household is now entitled by

law to one hundred days of unskilled work per year on public works programmes. Women may be under
represented because such schemes often involve physical work, possible trasglaskus information

on the existence of the wesgkc h e me s or their rights to partici
participation, including quotas (as in the case of NREGA), the provision of childcare facilities and flexible
working hours (in Ethiogi6 s Productive Safety Net Progr amme) e
womenbés participation and increase respect for wo
women, local communities and/or those which are more tailored to fematgpadidn (e.g., through the

provision of child care supports) can be more successful in attracting women.

2.3.2  Access to productive resources

94. In many developing countries, women still face obstacles in accdssidgas compared with

men reducing their ability to generate sustainable income. Even whetisooiminatory legislation exists,

limited awareness and enforcement contribute to ongoing discriminatory practices. Ownership rights are
critical for securinga sustainable livelihood and secure income for women and men, and land rights in
particular are especially important for poverty reduction. Land ownership is central in countries where the
population highly depends on agriculture production or farmatged activities. Amendment,
enforcement and monitoring of laws guaranteeing women's rights to inherit and own land and assets other
land is an essential step to provide women with more employment opportunities.

95, Pdicy reforms such as "land titling projects" or changes in inheritance legislation that secure

womeno6s property rights and incorporate monitorir
| aws can play a signi f i c amdopportuhities in developmgcountvids.ing wo I
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Ethiopia, for example, the World Bank initiated a joint Hitlthg programme granting equal rights to both

men and women in accessing and controlling land. Following the programme, reductions in perceived
insecurity amongst women, increases in land investment and increased rental market activity were
reported.

96. For anttdiscrimination laws to be effective, policies need to support and facilitate individuals to
take ation to enforce their rights and protect their assets. Campaigns to increase awareness about legal
rights, as well as legal training, will help, but experience from OECD countries shows that solely relying
on individuals taking cases to court will haveited effect (see above).

97. Similar to land use and property laws, a variety of factéegal, institutional and socioultural
barriersiof t en | i mit womends access t o idaianged fingnaiah f i n ¢
services (including savings, insurance, remittance transfers and credit) is essential to allow women to
benefit fully from economic opportunities (UN, 2009b). Microfinance, which emerged in response to the
failure of the formal finacial system to reach the poor, provides financial resources to itha#tbout

credit history or collaterali seeking to enter the labour market through -eeiployment. Many
microfinance institutions combine financial services with a range of sociatesmd improve investment
returns. Yet there ialack of consensus on the extent to which access to microfinance empowers women
since cases of abuse by microfinance institutions have come to the forefront in many regions. There is a
need to expand the rg@ of existing financial productsdassist women to access small bank loans so as

to support their income generating activities.

2.3.3  Policies for informal employment

98. OECD (2009a)]s Informal Normal?showed tht women are most often segregated in sectors
and statuses that are generally characterised by low pay, long working hours and informal working
arrangements that do not provide access to benefits or social protection programmes. In the informal
sector, woren are more likely to work as unpaid family workers or as subcontracted workers producing
from their home, while men are owepresented among informal employers (Chen, Vanek and Carr,
2004). Particularly in Asia, there is a significantly higher proportibfemales in unpaid family work than
males. In South Asia, 51% of women work as contributing family workers vs. 14% of men (ILO, 2010).
This has implications for earnings, social protection, weflted benefits and the prospects of social
mobility.

99. To most effectively tackle the disadvantageous position of women in the informal economy, a

mix of policies is needed. Policies should be adopted to improve job quality within the informal sector and

to ensure thalvomen move away from the most vulnerable forms of informal employment, possibly into
formal employment. To ease this transition, investments in women’s education and training as well as in
child care are of prior importance. Policies to improve the jolitguaithin the informal sector should

extend social insurance schemes to small employers and to various occupational groups; improve the
capacity of institutional frameworks to deal with administrative tasks associated with theoopefadi
socialinsutance scheme and strengthen the representatic
organisations in informal employment are crucial for the protection of their rights and can be conducive in

challenging discriminatory social institutions that hindeo me nds e qu al access to
technology, financial service or informatiohhe SelEmp | oyed Womené6és Associ ati
isawellk nown example of a womends wunion, which is a

leveragng influence over the environment in which women work (Bd. 2.
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Box 2.4: Empowering women in the informal economy

The Self-Empl oyed Womendés Association ( SEWA) is a uniqly
working in the informal economy. The informal economy in India employs more than 90% of working women.
Traditional trade unions have had no role for these women and it was to address this failure that SEWA was set up in
the early 1970s (OECD, 2011e).

SEWA works to bring poor women together at every level of activity, encouraging them to address their
problems by envisioning change and putting it in practice. The common agenda is that of full employment and self-
reliance. SEWA is active in the areas of microfinance, training and communication, but it is its work on labour issues i
paralegal assistance, lobbying, health insurance, maternity benefits and pensions i that is at the heart of the
association.

The empowering work of SEWA has in some cases led to policy changes. In the 1990s, SEWA was able to get
the government to approve a law granting garment workers the minimum wage. Following SEWA lobbying in 2004,
the government approved a national policy for protecting street vendors; and, in 2008 legislation on social security for
informal workerswas approved. By studying womendés working con
change, SEWA has been able to affect policies at a global level. It was one of the main promoters of the process
which led to ILO Convention 177 (1996) on the rights of home-based workers.

100 In developing countries, women are more likely than men to be employed in agriculture. Over the
past decades, the overall proportion of workers in agriculture has declined, katidhaf female to male
employees in agriculture has increased constantly. In South Asia, 70% of women work in agriculture
compared with 44% of men. In the Middle East, 35% of women work in agriculture against 15% of men
(ILO, 2010).Even though women havbecome the main agricultural workers in many developing
countries, compared with men, they operate smaller farms, keep less livestock, are more likely to be
seasonal and piegate workers and are paid less (FAO, 2011). Moreover, the better quality jemm

of having a permanent position or managerial responsibilities are still overwhelmingly held by men. The
largest proportion of rural women in developing countries also faces ggpelfic barriers that reduce

their agricultural productivity such asstricted access to productive resources and credit, limited access to
improved seeds, fertilisers and innovative technology, as well as limited access to education and extension
services.

Unpaid care work

101 Time spent onchild-rearing as well as caring for elderly, sick or disabled family members and
other unpaid household work has been identified as a major contributer persistingiender differences

in formal labour market outcomes. Without prejudginglifieecourse choices of women and their families,
governments should aim to eliminate barriers to work confronting women and to ensure more recognition
and valuation of the ways in which care work supports and sustains economic developmer§)(Box 2.
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Box25: The wunpaid ficare economyo in devel op]i

Care (whether paid or unpaid) is crucial to human well-being. Care work contributes to economic growth through
producing a labour force that is fit, productive and capable of learning. Unpaid care work can also support the public
sector by offering health services, elder care, sanitation, water and child care when public provision of such services is
lacking or insufficient.

Across all countries much of the work in the care economy is done by women. In many societies, existing norms
dictate that girls and women have the main responsibility for the care work which includes taking care of children,
elderly and the sick. For less developed economies this also includes running the household, providing for water and
energy supplies. Some aspects of care work, such as looking after family members and neighbours, might be valued
and vital for everyone's wellbeing but care work also involves time-consuming activities such as looking for fuel or
queuing for water that are often not valued. Moreover, none of the unpaid activities are accounted for in economic
statistics.

Mainly as a result of women's increasing patrticipation in the paid labour force, paid care services have become a
growing sector in many countries. However, these paid care services tend to generate low-pay and low-quality jobs
and working conditions. In countries, where regulations are not easily enforced, care workers often have no protection
of rights, as often is the case for domestic workers.

It is vital for policymakers and society to recognise the value of care work and to tackle discriminatory social
norms to change attitudes that put the main responsibility of care on women and girls. Since cultural norms are not
easily altered, this is a long-term goal. Yet in the short-run investing in physical infrastructure (such as roads, bridges,
schools, hospitals and clinics, social care and community social infrastructure upgrading) and improving access to
information and new technologies will reduce the time spent in unpaid family care work and in travelling to work, and
wi || thus contribute to removing barriers to womenos
women, the less they are able to receive a formal education or generate income. So unless women are supported in
this work their productive potential in the market is constrained.

2.3.4  Monitoring progress

ng co.

access

102 An additional constraint in achieving equitable labour market outsofor men and women is

the limiteduseofgenderensi ti ve i ndicators. There is a

need f

formal and informal economies and on their time use to monitor and evaluate changes over time. In
particular, there is dack of data on wages, employment security, health and safety at work, access to
training, working hours and time allocation between productive and reproductive responsibilities (Box

2.6).
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Box 2.6: Aid focussed on gender equality

The gender-equality-focussed aid in the years 2007 and 2008 committed by OECD Development Assistance
Committee (DAC) members to the economic and productive sectors was on average USD 4.6 billion per year. This
accounts for one-fifth of total aid in these sectors. Only a small share of the total amount (2%) targeted gender equality
as the principal objective.

The gender-focussed aid was distributed to a number of areas including banking/business, public financial
management, urban development as well as agriculture and rural development, which received the largest portion of
aid (42%).

There is scope for increasing donor investments in achieving gender equality in areas such as employment,
infrastructure, trade and womends access dptvetechnologes | t ur

Sector distribution of aid targeting gender equality in the economic and productive sectors

DAC members6 commitments in each sector as a pR@®Wpor t

Other(including Public
finance management
and Employment policy)
22%
Agriculture and rural

( e development
Transportand sto — 1%
6% .

Banking and business

21%

Source:OECD cal cul ati ons based on OECD DAC Membersd r egf@B.ti ng on
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ANNEX TO CHAPTER 2: BACKGROUND DATA ON E MPLOYMENT

Table A2.1summarises gender gaps in key indicators of employment outcomAPHES countries
for which crossnational data was availablEbour force participation; employmettt-populationratios;
full-time equivalent employmedtib-populationratios temporary contracts as a proportion of permanent
contracts; time spent in unpaid work and median egsiirable A2.2 presents the male and female levels
used to calculate the gaps as presented in Table A2.1.
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Table A2.1: Gender gaps in employment compared with the OECD

Labour force Employment to Employment to Temporary Average minutes of | Median earnings*
participation rate population ratio population ratio - employment as a unpaid work
(persons aged (persons aged  |full-time equivalent’ proportion of per day®
15-64) 15+) dependent
employment®
2009* 2009* 2009* 2009 1999-2009*** 2008

Female gap to male Female gap to male Female gap to male Male gap to female Male gap to female Female gap to male

(male-female)/male (male-female)/male (male-female)/male (female-male)/female (female-male)/female (male-female)/male
OECD Average +18 +24 +32 +15 +50 +16
APEC Average +23 +25
Australia +15 +13 +36 +34 +45 +12
Brunei Darussalam +20 +21 - - - -
Canada +10 +12 +26 +12 +41 +20
Chile +40 +44 +50 - - -
China +12 +14 - - +61
Hang Kong. China +23 +23 =
Indonesia +39 +40 - - - -
Japan +27 +33 - +78 +78 +31
Korea +27 +30 +35 +40 +80 +39
Malaysia +43 +44 = = = =
Mexico +45 +46 +60 -116 +70 -
New Zealand +15 +18 +34 - +46 +8
Papua New Guinea +3 +4 = = =
Peru +20 +23
Philippines +37 +37 - -
Russian Federation +9 +17 - 44
Singapore +26 +30
Thailand +17 +19 - - - -
United States +15 +17 - -1 +40 +20
Viet Nam +8 +11 - - - -

To facilitate interpretation, gender gaps are here defined as the difference in scores of men and women relative to the male score for
indicators where men have the highest scores on average, (i.e. labour force participation rate, employment to population ratio,
employment to population ratio (full time equivalent) and median earnings), and the difference in scores between women and men
relative to female scores when female scores are highest on average (i.e. temporary employment and unpaid work).

The OECD average is the unweighted average for the OECD countries for which data is available.

The APEC average is the unweighted average for the APEC countries for which data is available. The APEC average is only
presented for indicators for which data are available for more than 2/3™ of the member countries (14 countries or more).

Notes:

(1) Full-time equivalent employment rates are calculated by multiplying the employment-to-population ratio by the average weekly
hours worked by all employees divided by 40.

(2) Temporary employees are wage and salary workers whose job has a pre-determined termination date as opposed to permanent
employees whose job is of unlimited duration.

(3) Surveys for Canada, China, Japan, Korea and Mexico do not cover a complete calendar year and thus, to varying degrees, under-
represent holidays. As people do more unpaid work on weekends, excluding holidays overestimates paid work and underestimates
unpaid work and leisure.

(4) The median earnings are unadjusted and refer to either hourly, daily, weekly, monthly or annual earnings depending on availability
of data for individual countries, and these differences can affect comparisons. Estimates of earnings used in calculating the gaps refer
to gross earnings of full-time wage and salary workers. However, these definitions may vary slightly from one country to another.
Further information on the national data sources and earnings concepts used in the calculations can be found at:
www.oecd.org/employment/outlook.

* 2007 for Chile, China, Indonesia and the Russian Federation. Data refers to those aged 16-64 for the United States.

** 2007 for Chile; 2006 for Canada; 2004 for Mexico.

*** 2004 for Mexico; 2005 for the United States; 2008 for the Russian Federation.

*xx Australia; 2006; Canada: 2005; China: 2008; Japan: 2006; Korea: 2009; Mexico: 2009; New Zealand: 1998-99; United States:
2008

Source: ILO LABORSTA database, retrieved July 2011; OECD Employment Outlook (2010e), www.oecd.org/employment/outlook;
OECD Employment Database, 2010, www.oecd.org/employment/database; Miranda (2011), "Cooking, Caring and Volunteering:
Unpaid Work Around the World"; and OECD (2010f), "Tacking Inequalities in Brazil, China, India and South Africa - The Role of
Labour Market and Social Policies"; and European Quality of Life Survey, 2007; and OECD (2008a).
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Table A2.2: Labour force and Employment participation, incidence of part-time employment and temporary

employment, and average minutes of unpaid (care) work by gender

Labour force Employment to Employment to Temporary Average minutes of
participation rate population ratio population ratio - employment as a unpaid work per
(persons aged (persons aged 15+) | fyll-time equivalent’ proportion of day®
15-64) dependent
employment?
2009* 2009* 2009 2009 1999-2009%
Male Female Male Female Iale Female Iale Female Male Female
(25-54) (25-54)

OECD Average 79 65 63 48 78 52 9 1 138 280
APEC Average 81 63 I 53 - - - - - -
Australia g3 70 68 55 81 52 4 7 172 n
Brunei Darussalam 73 62 72 57 - - - - - -
Canada 83 75 66 58 73 58 9 10 146 248
Chile 78 47 67 7 82 4 - - - -
China 85 74 76 65 - - - - 9N 234
Hong Kong, China 78 61 65 50 - - - - - -
Indonesia 87 53 g0 43 - - - - - -
Japan 84 62 68 46 - - 4 20 59 269
Korea 76 55 69 49 95 62 14 23 45 227
Malaysia 62 47 76 43 - - - - - -
Mexico 84 46 76 4 100 40 22 10 113 373
Mew Zealand 85 72 Al 53 86 a6 - - 158 294
Papua New Guinea 75 73 73 69 - - - - - -
Peru 78 62 70 54
Philippines 80 51 73 46 - - - -
Russian Federation 76 69 64 53 - - 17 12
Singapare 62 60 72 50 - -
Thailand 85 70 80 65 - - - - - -
United States 80 63 64 54 - - 3 3 154 258
Viet Mam 81 74 74 66 - - - - - -

Data on levels of median earnings are not provided as the gap is calculated from hourly, weekly, monthly or annual wages for
individual countries based on the data collection system. As such the earnings levels are not comparable between countries.

The OECD average is the unweighted average for the OECD countries for which data is available.

The APEC average is the unweighted average for the APEC countries for which data is available. The APEC average is only

presented for indicators for which data are available for more than 2/3™ of the member countries (14 countries or more).

Notes:

(1) Full-time equivalent employment rates are calculated by multiplying the employment to population ration by the average weekly
hours worked by all employees and dividing by 40.

(2) Temporary employees are wage and salary workers whose job has a pre-determined termination date as opposed to permanent
employees whose job is of unlimited duration.

(3) Surveys for Canada, China, Japan, Korea and Mexico do not cover a complete calendar year and thus, to varying degrees, under-
represent holidays. As people do more unpaid work on weekends, excluding holidays overestimates paid work and underestimates
unpaid work and leisure.

* 2007 for Chile, China, Indonesia and the Russian Federation. Data refers to those aged 16-64 for the United States.

** 2007 for Chile; 2006 for Canada; 2004 for Mexico.

*** 2004 for Mexico; 2005 for the United States; 2008 for the Russian Federation.

**xx Australia: 2006; Canada: 2005; China: 2008; Japan: 2006; Korea: 2009; Mexico: 2009; New Zealand: 1998-99; United States:
2008

Source: ILO LABORSTA database, retrieved July 2011; OECD Employment Outlook (2010e), www.oecd.org/employment/outlook;
OECD Employment Database, 2010, www.oecd.org/employment/database; Miranda (2011), "Cooking, Caring and Volunteering:
Unpaid Work Around the World"; and OECD (2010f), "Tacking Inequalities in Brazil, China, India and South Africa - The Role of
Labour Market and Social Policies"; and European Quality of Life Survey, 2007; and OECD (2008a).
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Chapter 3: Measuring the gender dimension in entrepreneurship

Summary and main findings:building the crossnational dataset to strengthen evidenbased policy
development in entrepreneurship

103 Entrepreneurship is considered an important driver of economic development and growth in
many economiesApart from the general diversity in entrepreneurial practices, there appear to be
significant differences in the characteristics of male and female entrepreneurs. Women entrepreneurs tend
to own smaller businesses, operate with lower levels of overall kisgtitan, start and manage firms in
different industries than men, and the growth rates of their businesses tend to be slower than that of firms
owned by men. Entrepreneurial activities are still hampered by constraints that often tend to be gender
specific, such as cultural norms, unequal employment opportunities and restricted access to finance for
women.

e Access to finance is a main concern for entrepreneurs. Even though the sources of finance are the
same for men and women, women still tend to facedmitparriers to access finance. The main
reasons for this gender gap are associated with differences in the sector of activity and the age
and the size of femalewned businesses. However, other possible explanations include lack of
managerial experience, eaker credit history of women, a reluctance to take risks, and a
preference for smaller business size. In a nurabeountries, including those in the Middle East
and North Africa (MENA) region, womeno6sr acces
hampered by general limitations to the formal financial infrastructuré amdome caseslegal
and institutional barriers. The outreach of microfinance organisations to women does partly close
the financial gap, but microfinance can trap businegsdheir microlevels because of credit
ceilings.

e Data on women entrepreneurs are often not readily comparable across countries. International
initiatives to collect crossountry, gender disaggregated, data on entrepreneurship are still
plagued by problemof quality and reliabilityNational data on female entrepreneurship are also
available and are largely drawn from business registers and business or household surveys.
However, differences in underlying data collection methodologies and definitions of
entrepreneurship lead to variations in the available indicators and underminecauosy
comparability. Only a few countries commit to a continuous and regular collection of data on
entrepreneurship with a gender dimension.

e To close this informationgap t he OECD&s Gender I nitiative w
various sources anekpand the existing OECD Entrepreneurship Indicator Programme (EIP) to
include gender aspects of entrepreneurship. This database will also provide a foundation for
future analysis and policy work beyond the current gender initiative.
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Box 3.1: Selected lessons for gender equality in entrepreneurship

Presented at the Meeting of the OECD Council at Ministerial level, Paris 25-26 May 2011 (OECD 2011a)

Selected lessons for OECD countries

Selected lessons from the
MENA OECD Investment programme

Relevant policy issues for gender differences in
entrepreneurship include, but are not limited to:

¢ Improving access to finance, including usage of
various forms of finance for business starti up and
growth.

e Supporting innovation for women-owned enterprises.

¢ Increasing representation of women-owned
enterprises in high-growth sectors; and impact of

institutional framework on business creation by
women.

Allow the use of moveable assets as collateral for
bankloanst o facilitate womenos

¢ Since in a number of countries women are still legally
constrained in property and inheritance rights,
endorsing the right to use assets such as accounts
receivables and equipmentcanincr ease won
access to financial resources.

To design better evidence-based policies, improve
data collection and analysis.

e Collect valid and internationally comparable indicators
to explain the gender gaps in entrepreneurship.

e Business registers are a sustainable data source for
the analysis of gender differences in business activity.

¢ The wealth of information provided by the business
registers can be greatly augmented if linked to
information from other administrative data sources
such as tax databases or census data, and surveys
that are being carried out.

Improve credit information systems by:

e Establishing credit bureaus that can serve as vehicles
for reducing information asymmetries between
creditors and lenders.

e Collecting credit history information i microfinance

institutions inclusive i to help business-owners obtain
larger credits.

Provide an accurate and systematic description of
gender differences in business demographics;
conditional on data availability, cross-country empirical
analysis should be conducted to shed light on the
determinants of gender differences in entrepreneurship,
as illustrated by business demographics, in order to inform
policy design.

Foster women entrepreneur s{
markets and business networks, including through
the use of web technologies. This is of a particular
importance to women entrepreneurs operating in the
MENA region since travelling to international trade events
may not always be possible for them.

3.1 Gender inequality in entrepreneghip

104

women (Chart 3.1).

The recent financial crisis has further fuelled already increasing interest in entrepreneurship as an
important part of economic development and growth in many economies. However, entrepreneurship is a
concept that is not easy to capture. Entrepreneurs, both male and female, are a diverse group running firms
of various sizes, in different industry sectors and with varying success rates. Apart from the general
diversity in entrepreneurial practices, there alis®o significant differences in the characteristics of male

and female entrepreneurs. Overall worssyned businesses tend to be smaller, cluster in consumer
oriented sectors and generate lower sales turnover than those owned by men. Women generally use a
smaller capital base than men to start their businesses, tend to have lower ratios of debt financing, and are
much less likely to use private equity or venture cagitadll, men are more likely to own a business than
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Chart 3.1: Men are generally more likely than women to own a business

Overall business ownership rate by gender, 2007
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Source: Data taken from the Global Entrepreneurship Monitor 2007 (www.gemconsortium.org) as in OECD (2011), Entrepreneurship
at a Glance 2010.

105 Entrepreneurial activities of women are still hampered by constraints that often tendender

specific, such as social conventions, legal and institutional frameworks, unequal employment
opportunities,work i f e bal ance and consequently restricted
access to formal financial resources candop@rdised by legal requirements for husbands to sign for loan
approval or through smaller inheritances for daughters than for sons (OECD). ZB&drthermore, in
developing countries women are more likely to operate their businesses in the informahsechory

existing public sector support. Even though microfinance has partly compensated for the marked gender
bias in access to formal financial s eusingssees it pe

106 Gender differences in employment and education are likely to play a role in gender differences in
entrepr eneur s h-iepreseniomanon employed managers not only provides them with

less direct experience of managing businesses compatiednen, but it also hinders the likelihood of
successful bids for staup loans. Moreovewo mend6s | ower endow thanywith feveer ni n g
saving for starting a business. Importantly, undercapitalisation atugtarnpacts negatively on the

survival rates and growth prospects of firms. Occupational segregation reinforces the concentration of
womenowned enterprises in service sectors and jeop
growth sectors.

107. The knowledge base on female entrepreneurship has increased markedly in recent years (Minniti,
2009) . Research has focused on women business o
motivations for starting a nipstyleseaaddnamagement strategids;ramds s |,
barriers encountered by women business owners. Arguably, financing issues are those that triggered the
keenest genddyased discussions.

108 Policy development has to addrebe needs of women entrepreneurs and particular policy
lessons include ensuring equal property and inheritance rights; strengthening financial education and
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encouraging dissemination of financial information to women; facilitating access to public support
services; fostering a positive image of entrepreneurship amongst women; promoting development of
women entrepreneurship networks; and, supporting mentoring and coaching programmes (OECD, 2000
and OECD, 2004).

109 Thereisstillal ack of knowledge on the role of womendc
economy, as well as on the specific obstacles met by women entrepreneurs. This is mainly because the
analytical activity has been relying mainly on qualitatt@ta and caskased cross country analysis,

largely drawing on the experiences of advanced economies.-@ateral analysis remains scant. A more

global and diversified analysis of female entrepreneurial activities is needed for solid policy development
and policy transferability across countries, as for example through the ®HEDINA Women's Business

Forum.

3.2. A genderrelevant framework for entrepreneurship indicators

110 As comprehensive internationaltpmpaable data are lacking, there is no basis yet for a cross
country analysis of gender issues in entrepreneurship that can prompt national policy design. There is a
need to improve the factual and analytical underpinnings and to strengthen the statstdar lwarrying

out gendetrelated crosgountry comparative analysebo move forward in this area; it is proposed to
adjust existing frames of indicators so they becobmst suited for capturing gender issues in
entrepreneurship.The existing OECDEUROSIAT Entrepreneurship Indicators Programme (EIP)
establishes a simple but comprehensive framework for the development of empirical indicators on
entrepreneurship that are both policy relevant and internationally comparable. The EIP does not propose
any sinde measure as a key to understanding entrepreneurship, but identifies a wide range of indicators
that measure different aspects of entrepreneurship (OECD, 200%hd
www.oecd.org/document/58/0,3746,en_2649 44392116 44441658 1 1 1 1)Y00.hTthé key to
progress is thus to developfiag e rfdoecru s e d 0 v &IP fFamework, evith intidaters that are
relevant to measuring the gender dimension of entreprenadatinty.

111 The EIP frameconsists of three major categories, while severatcsibgories are identified

within each of the three main categories to guide the selection of indicators (@pafha. first categry

includes thedeterminants of entrepreneurshiphich contain the many factors affecting entrepreneurship
and that can, in turn, be influenced by policymakers; they encompass very different areas, from the
regulatory framework in which business set ng aperate, to the conditions for accessing finance, to the
entrepreneurial culture in a country. The second category looks at the indicaterdregreneurial
performance which capture the amount and type of entrepreneurship that takes place in g dcistr

core group comprises key indicators measuring the birth, survival, growth and death of enterprises. The
final group of indicators focuses on timpact of entrepreneurshiwhich can be measured for example in
terms of economic growth, job creationpoverty reduction.
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Chart 3.2: The OECD-Eurostat EIP Conceptual Framework

DETERRAIMNARNTS ENTREPREMEURIAL IMPACT
- PERFORMANCE -
Regulatory Knowledge Entrepr en. Arm-based indicators Jobs creation
fram ewvork creation & capabilities
diffusion
Culture ficcess to Market Employment-based Economic growth
Finance conditions indicators
Other performance Poverty reduction
indicators

Source: Ahmad and Hoffman (2008)

112 The O6gender e dkbseleEts & setFof imrdimegovs af entrepreneurial determinants and
performance which, based on the current knowledge, show or are expected to depict gender disparities.
Table 3.1Panels A and Bresenta norexhaustivdist of indicators The work on entggreneurship within

the OECD Gender Initiative will focus @uchindicators.

113 Table 3.1 Panel Aproposes a list of relevant indicators to capture factors that can affect female
and male willingness and ability tthoose entrepreneurship as a career and to set up and grow their own
business. These include some key conditions, such as the right to own property, the level of the capital
required to start a business, family background or the provision of childcaaétarsthool care facilities.
Women are still less likely than men to become entrepreneurs and the availability of role models in the
family might have a positive impact on their engagement in entrepreneurship. Given that women undertake
most of the carig responsibilities, childcare facilities can increase the time women invest into their
businesses. In some countries, women also face particular difficulties in accessing property to serve as
collateral, which limits their ability to qualify for bank loar&ince women are more likely to have smaller
capital bases, the minimum capital requirements for starting a business is an important prerequisite in
determining the level of female entrepreneurial activity. Hence, it is important for the policymakers to
consider these indicators when analysing female entrepreneurship. Information on these indicators will be
drawn from existing international datasets and used for analytical work within the OECD Gender Initiative.

114 Table 3.2 Panel Blists indicators that measure the entrepreneurial performance of a country, in

particular as described, by gender, by the profile of entrepreneur, by the creation, survival, growth and
death of enterprises, but also in terms of expartsinnovation performance of firms.
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Table 3.1: Entrepreneurship:

CATEGORY

some key entrepreneurial determinants and performance indicators

Entrepreneurial determinants

DESCRIPTION

Minimum Capital Required for Starting a
Business *

Provision of childcare and aftschool
care facilities

Property Rights *

Collateral requirements

Ease of Access to Loans

Building Credit*
Venture Capital

Enterprises Using-&overnment**
Population with Tertiary Education (by
gender and by subject)

Received Training in Starting a Business
During School(by gender)

Received Training in Starting a Business
After School (by gender)

Desirability of Becoming SelEmployed
(by gender)

Entrepreneurship among Managers (by
gender)
Image of entrepreneurs (by gender)

Risk for Business Failure (by gender)

Business ownerds r
business (by gender)

The paidin minimum capital requirement that the entrepreneur needs to deposit in a bank b
registration of the business start

Information on childcare fees; child care benefits, and tax benefits.

Survey responses to the question: property rights, including over financial assets (1 = are |
defined and not protected by law, 7 = elearly defined and well protected by law).

Collateral value as percentage of loan.

Survey responses to: how easy it is to obtain a bank loan in your country with only a good
business plan and no collatefa = impossible, 7 = easy).

Identifies minimum loan thresholds in private credit bureaus and public credit registries
Share of venture capital invested in wortamed businesses

Dummyfor use of enterprises using anysevernment services. The measure is based on all
firms with 10 employees or more, excluding the financial sector

The share of persons aged256with tertiarytype B education or tertiatype A education and
advanced research programmes

The percentage of the population ageeb4&hat received trainingvoluntary or compulsoryin
starting ebusiness during school.

The percentage of the population ageeb4&hat received trainingvoluntary or compulsoryin
starting a business after school.

Survey responses to: desire to becomeesalfloyed within the next 5 years. This question wa:
asked only to noseltemployed individuals

How senior executives rank the level of entreprestaprof business managers in the given
country from a scale of 0 to 10

Survey responses to: image of entrepreneurs according to their status in society. Entreprer
ranked against civil servants and managers

Survey responses to: being willing to start a business if a risk exists that it might fail.

Survey: family of selemployed or not

Performance Indicators (collected by sector and size-class)

CATEGORY

DESCRIPTION

Share of enterprises by businesgner

Entrepreneur profile
Employer enterprise birth rates

Employer enterprise death rates
Survival rates of employer enterprises

Share of higkgrowth enterprises (as
measured by employment)

Export Performance

Innovation performance

Proportion of female and matevned enterprises ( including information on sector, size and
ownership type)

Profile of the majority owner of thenterprise (including (age, education level, type of owners
An employer enterprise birth refers to the birth of an enterprise with at least one employee.

An employer enterprise deatlecurs either as the death of an enterprise with at least one
employee in the year of death or by moving below the threshold of one employee.

Survival rate reflects the number of enterprises of a specific birthtdbiad have survived over
different years.

High-growth enterprises, as measured by employment, are enterprises with average annua
growth in employees greater than 20% a year, over ayedgeperiod, and with ten or more
employees at the beginning of the observation period.

Including information on exporting enterprises, for instance by employment size class of
enterprises or value of trade.

Including details on patents, R&D, product, process, marketing or organisational innovation

Note: * Indicator that is particularly important for developing countries. ** Diffusion of e-tools facilitates dealing with bureaucracy and
administrative duties at a distance. This is of particular importance to women who still shoulder most of the domestic and caring
responsibilities and who flexibility in accessing these services is essential.
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115 SomeOECD countries (e.gDenmark, Iceland and Sweden) are able to computechighity
indicators on gender dimensions of entrepreneurship. They do so either by exploiting surveys meant to
collect different types of business statistics (e.g. on business financing) or througbtitha ase of
administrative data collected for other purposes. Their practice illustrates that novel collections of data are
not necessarily needed t o produce i ndicators
entrepreneurship, their motivations ardbitions. The lessons from these country experiences include:

e Use the suggested EIP 6genderedd framewor k
factors that most affect women entrepreneurship.

e Optimise the exploitation of existing national ddtannex 3, Table A3.1), possiblfrom
administrative sources, in particular by linking different types of data, e.g. business register data
with registers of data on individuals.

e Use international databasésnnex 3, Table A3.2)when available and relevarts sources of
information on the determinants of women entrepreneurship, in order to facilitate comparisons
across countries.

e Always integrate a gender dimension in business surveys that are conducted on a regular or ad
hoc basis.

54



ANNEX TO CHAPTER 3: SOME EXISTING DATA SOURCE S ON ENTREPRENEURSHIP

Table A3.1: Available Women Entrepreneurship Data at National Level

Country Source Type of data Period covered Data (all by gender)
Australian Proportion of business start-ups and
AUSTRALIA Business of Survev data annually until proportion of small and medium enterprises
Statistics y 2003 by industry (in growth industries defined in
terms of both employment and output )
Statistics Proportion of businesses with female
Canada ownership by demographic characteristics of
Survey on Business surveys that 2000, 2001, 2004, ghW:rZngﬁ;'ig:izseﬁ{;ﬁgge(g (;?:)t;niigg
EQZHC;?% g Zz;nked iR ls (ztggzaﬁcg)zon class), and by type of financed instruments
Medium used during start-up, by obstacles to business
h growth, by approval rates of financing type
CANADA Enterprises and by R&D expenditures.
Statistics
Canada

UNITED STATES

Foreign Affairs
and International
Trade Canada

KFS, Kauffman
Firm Survey

PSED | & Il

Census SBO,
Survey of
Business Owners

Survey data

Survey data

Longitudinal data on
business formation

Census

overview report

annually from
2004 to 2010

annually from
1998 to date

annually to date

Facts & Figures on women-owned enterprises

KEA Index by gender (and by cross-matching
data, broken down by: 1) age, 2) industry, 3)
region, 4) race, 5) nativity, 6) education.

The information obtained includes data on the
nature of those active as nascent
entrepreneurs, the activities undertaken
during the start-up process, and the
characteristics of start-up efforts that become
new firms.

Ownership of female-own businesses by:
ethnicity, size of firm, geo area, home-based/
family-owned, age, educational background
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Table A3.2: Available Women Entrepreneurship Data at International Level

Survey Source Type of data Period covered  Country coverage
Indicators measure
women's participation in
World Bank businesses (i.e.
. World Bank proportion of firms with Survey covers about 125 countries (focus on
Enterprise ST up to date - : .
Surveys female participation in developing and emerging market economies)
Surveys ) .
ownership & proportion
of firms with female top
managers)
Share of women in age
group of 18 to 64 years
The Global who are actively
U2 EETEE Entrepreneurship engaged in the start-u
Entrepreneurship Monitgr P rc?cegss O g 1999 to date Survey covers about 59 countries
Monitor (GEM) p ging

Eurostat- Factor
of Business
Success (FOBS)

Eurobarometer/
Gallup Survey

consortium

Joint initiative of
DG MARKT and
Eurostat involving
15 NSOs
participating on a
voluntary basis.

Requested by
Directorate-
General for
Enterprise and
Industry,
coordinated by
Directorate-
General
Communication,
and run by The
Gallup
Organisation
Hungary

business less than 42
months old in the ref
year (in%).

FOBS explores the
following factors:

- determinants of
success;

- growth of newly born
enterprises;

- motivations for
starting up own 2005 only
business;

- barriers and risks
encountered during the
first years of existence,
and

- business plans for
future development.

- Socio-Demographic
variables of
respondents & families
- Reasons to be/ or to
become in the future
self-employed

- Sentiment toward
starting a new business

2000 to date

AUT, BG, CZE, DNK, ITA, LT, LUX, RO,
SWE, SVK

EU27, the EEA/EFTA countries (Norway,
Iceland, and Switzerland), Turkey and
Croatia, United States of America , Japan,
South Korea and China
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